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Minianm standards are set forth for accrediting 
institutions offering degree prograas in teacher education* 5Ehe 
standards are proposed primarily for the use of state departments of 
education; they emphasize an approved program approacjb to 
accreditation hased on college curriculus with well developed 
rationale^ comprehensive objectives^ and continuous evaluation* Ihese 
standards are also intended to help upgrade the gualitj of 
instruction in institutions engaging in teacher education and to 
promote a greater degree of uniformity in accreditation procedures 
among states* Chapter I provides a general discussion of 
accreditation procedures to assist state education agencies in ' 
revieifingj, developing^ and applying standards for legal accreditation 
or approval of teacher education programs* Chapter II covers the 
organization^ administration^ and operational provisions that support 
a program in teacher education* Chapters III and IV present standards 
that deal with specific areas of teacher education* Chapter ? 
presents standards that emphasize the importance that the Matlonal 
issociation of State Directors of Teacher Education and Certification 
(NISDSEC) places on the continuous develo^me^tit of new prografiis for 
the preparation of scJbool personnol* Thes^ standards were designed to 
create an airareness cin the parts of both the progirfim developers apd 
the accrediting agencies of the concerns that must he considered in 
the conception^ approval, and ifflplementation of innovative and 
experimental programs* The HISDXEC recommended procadures for the 
development of state lists of teacher education programs approved as 
meeting HASDTEC standards for the purpose of interstate certification 
da appended. (MH) __„ ^.- ___„. 
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PREFACE 

Scandards tn this doeuraenc are proposed primarily for the i^e of 
State departments of education. They Tepresent the consensus of deparcment 
of education personnel who are assigned the legal reaponsibility for teacher 
educacion and certification in the several States. Suggestions and reconi-^ 
raendacions from many state and national professional and academic organizations 
were souglit m their development. Although addressed to the States, these 
standards should prove useful to personnel in institutions that educate 
teachBrs, both as they appraisa their programs and as they prepare for program 
appraisal by the State agency. ' f s - 

The term department of education is used in this document to dealoTiate 
the legal agency of each state responsible for the accreditation of programs 
of Ceachar education, including professional scandards commisaions and similar 
bodies when legally established for this purpose. The term accredita tion is 
used generally to indicate the responsibility designated variously in different 
States by such terms as accreditation, approval, or recognition. 

Particular emphasis has been given In this revision to the developmant 
of curriculum standards in various fields and in this respect it Is nore 
comprehensive than the preceding documents. It provides a basis for further 
cooperative action with approprlata academic and professional or^nizatlons . 

These standards are minimum standards. They are subndtted in the hope 
that they may become the basic minimum prescribed in all States, Some States 
may prescribe higher standards. College and public school personnel are 
encouraged to press vigorously to keep abreast of change and to utilize 
intelligently new and promising procedures and arrangements. Nothing contained 
herein should be conpirued as an attempt to lower standards to a common denomi- 
nator, or to discourage innovation and experimentation in the devBlopment of 
teacher education programs. Sufficient flexibility is provided for each State 
to make whatever adaptation is deemed advisable in its upgrading of existlnB 
standards. e 



This document Is also intended to help upgrade the quality of instruction 
in Institutions engaging in the education of teachers and to promote a greater 
degree of uniformity in accreditation procedures among the States. The 
immediate practical consideration, howsver, is that the adoption of these 
standards by all States provides a working basis for TOasurlng teacher education 
programs for mlnlmura adequacy. 



These Standards emphasize an Approved Program Approach based on college 
curriculums with well developed rationale, comprehansive oBjectlves and 
continuous evaluation. Competent teachers may be prepared tn a variety of 
ways. A number, of States have begun the development of procedures for grantinn 
certification on the basis of demonstrated competence. Under such approaches 
processes of evaluation of institutions may evolve. 
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FOREWORD 



Between 1950 and 1952 ^ the National Association of State Directors 
of Teacher Education and Certification (I14SDTEC), assisted by staff of 
the National Commission on Teacher Education and Professional Standards 
of the National Education Association^ and of the U, S* Office of Education^ 
developed its Propose^ Mnlmuin Standards for State Approval of Teacher 
Preparing Institutions ^ USOE Circular ^1* 

In 1954 the professional accreditation of teacher education at the 
national level was transferred from the American Association of Colleges 
for Teacher Education to the newly created National Coimcil for Accreditation 
of Teacher Education, 

In June 1960 following NASDTEC*s San Diego ^ Calif oraia meeting at 
which the 1952 publication was discussed at lengthj assistance and cooperation 
from the U* S. Office of Education for a revision of the 1952 publication 
was obtained. The Standards Committee was appointed ^d charged to proceed 
with the necessary study and revision* 

On the invitation of the Office of Education^ the cotamittee met in 
Washington^ D^C*, March S-B, 1961, revj.ewed the problem, conferred with 
professional leaders , decided in favor of a program emphasis , developed 
a tentative outllnej and assigned portions of the writing task to various 
committee members* Statements of standards prepared by the several states 
and by national professional associations— including those in the various 
subject f lelds--=were obtained and examined. The committee met several 
times during the years that followad tod in ColmnbuSt Ohio^ during June 1963, 
the prepared revision was sufandtted to the NASDTEC membership for re^ew 
and suggestions* 

An esiperimental issue of the proposed standards for use by the State 
departmnts of education was issued in May, 1964, Th^ recommendations 
were reviewed at the Association "S 1965 meeting in New York City and 
the Standards were adopted. 

Since 1966 over thirty (30) states have officially adopted the 
Standards and have Incorporated them into their state policies* In 
addition, a ninnber of other states apply locally developed ste.ndards which 
have been determined by the Standards Committee to be equivalent to the 
Standards* In 1970, fifteen states submitted to the comnittee lists of 
programs approved as meeting the Standards, and the first NASDTEC Certification 
Reciprocity System list was printed and distributed. 
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A grant of federal funds from the U.S*O.E. supported the work of the 
Standards Cormnittee during 1970-71 and 1971-^72, During this tir» sIk 
national organisations Gonnacted ^th teacher education and certification 
cQDparatad In the work of the Committee by appointing representatives to 
a Standards Division Adviso^ Committee, 

During the suimi^r and fall of 1970, the Conmilttee sent copies of the 
emsting Standards to over fifty national professional and academe societies 
and organizations, and invited tham to propose re^^sions and i^rovements 
in the easting statements ^ or to develop standards in new areas to be added. 
In addition^ over twenty state directors volimteered to conduct studies of 
sections of the Standards and develop revised statements* 

A major revision of the Standards was approved by the Association at 
Kansas City, fflssourij In Junes 1971, Addi clonal changes were accepted by 
the membership in 1972 at Washington^ D*C# In June 1973| at Salt Lake Gity^ 
Utah, the Association approved tMs edition* The Coimilttee is continuing its 
work and will suggest changes in the Standards as the need for them becomes 
apparent. 
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aiapter I 

PROCEDURES FOR ACCREDITATION OR APPROVAL 

Tha procedures by which standards are developed and applied to 
teacher aducation at the State level have initial and far- reaching significance. 
This genaral discussion of accreditation proceduras la presented to stimulate ' 
and assist State education agencies in reviewing^ developing^ and applying 
standards for lagal accreditation or approval of programs for the preparation 
of teachers* 

Aut hority . Each State department of education is involved 
directly or indirectly in the accreditation or approval of teacher education 
programs within both piillc and private colleges md imivarsitles pi the 
State. In some instances this fimction la specifically pro^^ded for by statute 
and is aupplamentad by rules and regulations of the State education agency* 
I^ere statutory authority is lacking^ the State board of education or State 
department of education supplies the legal authorization necessary > usually 
as an application or extension of its authori^ in teacher education md 
certification. In the absence of specific statutes* a State should provide 
explicitly^ through board of education regulations or administrative policies 
of the department, the legal authority for the approval of teacher education 
programs* 

TOe complexities of present demandSp practices and apealal programs 
suggest that each State department supplement this evaluation process by 
fostering improvement in a variety of ways. Examples ineluda dissemination 
of inforinatlon on such matters as current factual data^ problems* innovations 
and needs i stimulating research and Interinstitutlonal collabor tlon| and 
encoura^ng and assisting with Innovation and supportive policy devalopmgnt. 

Autonomy, Each State department of education retains the 
autonomy to establish procedures for the accreditation or approval of teacher 
education programs that are most effective In meeting the requirements of 
that Statep 

J-'3 CoroiaQn Practices. There are, however, certain cosmon practices 
that have evolved, both regionally and nationally, which lead to the 
suggestions which followi 

1*3*1 Standards and Guidelines , The State should adopt 
explicit standards and guidelines for the accreditation or * 
approval of teacher education prograne and should have clearly 
stated procedures for implementing the process. It is recommended 
that the standards contained in this document be adopted with 
whatever supplement may be necessary to meet local needs and 
conditions. 
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1*3.2 Advlsorv Groups * To discharge Its legal rasponsibilities 
it is appropriate and desirable for the State dapartment of education 
to seek the advice ^ counsels and assistance of an ad^sory group or 
iroups, representing as nearly as possible a cross section of all 
sagments of the education profession and others interested In the 
schools. Since this advisory group or groups will work with the 
staff of the State department of education In the continuous reviw 
and imp lemen Lotion of these standards , as well as In the development 
of policy and procedures , me^ership should include professional 
educators from elementary^ secondary, and higher educatlonj and Lmm 
the State education agency. In additions citizens concerned with 
teacher education should be Included* Minority group interaats should 
be represented, 

1*3.3 State Agency Leadership , The State department staff 
metier responsible for directing teacher education and certification 
should provide liaison between teacher education institutions In the 
State and the State department of education* He should pro%^de 
leadership and advisory and consultative service to institutions and 
agencies In the development and maintenance of high quality preparation 
p ro grams - 

1*3,4 Criteria . Decisions to approve programs should be made 
in term of adopted and published criteria. Inasmuch as State 
accreditation or approval of teacher education programs is directly 
related to certifications criteria for program approval and certlfl- 
nation standards should be mutually supportive. The extent to which 
the programs meet both criteria and certification standards should be 
the basis for approval* Since certification reciprocity among states 
depends largely upon agreement on standards , it is suggested that the 
standards contained in this documenti or essentially equivalent 
standards^ be officially adopted for this purpose* 

1,3*5 VlsitlnR Teams , The process leading to approval of 
programs should be carried out by visiting teara , with membership 
selected by the State department of education. These teams may 
includes (a) faculty menders of other teacher education institutions 
within or outside the State^ (b) practitioners from schools of less 
than collegiate levels (c) personnel of the State department of 
education, (d) representatives from professional organisations , and 
(e) teacher education students. 

Each visiting team should be calred by a person chosen for his 
experience and general knowledge of the kinds of prograM to be 
evaluated. The size of the visiting teams should be adequate to 
accomplish the task and yet small enough to work effectively. Each 
member of the team should have appropriate competencies , background, 
and experience to enable him to contribute to the total effort. 
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The State department of education may find it advantageous 
to arrange periodic wortehops or training sessions for chairmen 
and menders of visiting team. Over a period of years, through 
on--going orientation and preparations each State can develop a 
reservoir of well-prepared personnel for service on visiting teams. 

1*^ Other Accrediting Agencies , State department of education 
procedures for the approval of teacher education should take into account 
relationahips with accrediting groups. Of major importance in this regard 
are the National Council for Accreditation of Teacher Education (NCATE) 
and the six regional accrediting agencies i Middle States Association 
of Colleges and Secondary Schools , New England Association of Colleges 
and Secondary Schools, North Central Arsociation of Colleges and Secondary 
Schools, Northwest i^sociation of Secondary and Higher Schools, Southern 
Association of Colleges and Schools, and Western Association of Schools 
and Colleges, Each of these bodies has certain imique functicub, but in 
general their purposes and procedures are similar. 

It would appear to be advantageous to State education agencies to 
adopt policies which would permit ma3d.mum cooperation with NCATE and 
coordination of State approval and accreditation functions wherever 
possible. In organizing visiting coimnlttees, it would be desirable to 
establish cooperative arrangements which facilitate working relationships. 
Accreditation by NCATE represents a degree of quality in teacher education 
program in a general and basic sense. Therefore, if an institution is 
NCATE-accredited, the State department of education may be able to place 
less emphasis on reviewing the overall, general characteristics of a teache 
education program (faculty, resources, policies for students, library, 
performance of graduates,) and devote more at tention to the review of 
specific progranm. In certain instances, it may be desirable to ccnduct 
a cooperative comprehensive evaluation including a concurrent on-site 
visit by both State and NCATE teans , 

It is also important that each State department of education 
coordinate its work Insofar as possible with the regional association 
functioning in the State, As with NCATE, State departments my find it 
desirable, to establish certain policies Jointly with the regional 
association so that visiting committees of both groups can work within a 
framework of mutual understanding and with certain comiron objectives and 
procedures. 

There are also groups concerned with the accreditation of various 
specialities, such as business, chemistry, and music. State departments 
of education need to bs aware of the work of these groups and of their 
visitation schedules in the State's imiversities and colleges. 
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States in their approval procedures should take into considaration 
speciality s regional Dt national accreditation including the utilization 
of materials and information prepared for other accrediting groups in an 
effort to avoid unnecessary duplicatian of effort on the part of the 
institution being evaluated* 

1*5 Procedural Arrangements . In order to carry on an effective 
program of teacher education accreditation or approval, each State 
should develop and set forth a clear outline of procedures. Such 
procedures should Includes the criteria or standards used by the State 
(whether this docimient or its equivalent) j instructions to visiting taac® | 
institutional self=evaluation forms g schedules or applicatioh reports, 
and an outline or exanfjle of the visiting team report. Invitations to 
persons for tnei^ership on visiting teams should eraanate from the State 
department of education. The Institution being evaluated should be given 
the opportunity to review and react to the individuals proposed for 
menfcership on the visiting team* 

The development by the State department of education of a manual 
or handbook setting forth State policies is encouraged. There should 
also be an organiEed procedure for the review of visiting committee 
reports I each step between the visit and ultimata approval or disapproval 
should be stated clearly* 

Copies of the preliirdnary. report should be reviewed by the 
institution for the purpose of correcting any misinformation or mis-- 
interpretation of information prior to the time that the final decision 
is made to approve or disapprove a given program, 

1,6 Approved Program Approach , The approved program approach 
"to teacher preparation and certification, in effect In most states, 
involves (a) the development of programs of teacher preparation by a 
teacher education institution in accordance with the established 
standards; (b) the official review and evaluation of each of the proposed 
institutional program in terms of the established standards and procedures 
by the State education agency and the subsequent approval of programs if 
the standards are met; and (c) the imderstanding that the teacher candidate ^ 
upon successful completion of a program thus approved, as attested by the 
Institution J will be entitled to official recognition by the State education 
agency* 

A program of teacher education generally refers to a particular 
pattern of prer ation for a specific professional assignment of position* 
Thus there woulu be distinctively different programs for each of such 
positions as high school Biglish teacher, high school business education 
teacher, elementary school teacher, school social worker. 




4 



V ' i»7 List of Ap|>rov^ed PrQgrtM ^ Ihe practice is beconlngVTOre 

^ c ommon f o r S t a t e _dapar^^^ to Is s ue . lis t s ^.of . ins tt tut Ions - 

; whose programa they have accredited or approved for teacher education* 
Ihis practice is reconmaended* Such lists should indicate the program 
, for which each institution Is approved. Since programs tend to chang 
lists g\hould bear general eKplration dates and provision should be made 
to assure Vide circulation of lists and iriyalidation of the bldw^^^^^^ 

The National Association of State Directors of Teacher Education 
and Certification (NASDTEC) publishes anhually a list of programi approved 
■ by State departments of educatlo^^as meeting the standards contained In; 
this documents or standards recognized as equivalent by the NASDTEG 
Standards Committee. All states are encouraged to adopt policies and 
standards which penrdt participation in the NASDTEC Certification Reciprocity 
System* Recommended procedures for the development of State lists are 
included in the Appendix to this doci^ent. 
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Chapter II 



ORGANIZATION AND . ADMENISTRATION OF TOACMER EDUCATION . . 

' This chapter covera the organization, administrative, v and aperational^^ r 
provisions that support a program in teacher education. The next- t^ 
ehaptirs; deal with the particular program^. The material on the. supporting : 
nbri-* curriculum aapacts of teacher edueat Ion applies alike to single and 
multipurpose Institutions and to institutions offering mny programsv 

The Approved Program Approach offera the opportimlty to accommodate 
aKperimental or innovative programs of teacher education* l^enever^^^ 
institution desires to request approval, for an experimental or Innovative 
program of teacher preparation that does not meet the Standards in^^^^^^^^^ >y , 
Oiapters II, III and IV, a proposal shall be submitted to the state education 
jigency in such detail. as la required by the agency, which outlines (a) the 
professional rationale that supports the proposal, Cb): a set , of ftmctional - 
program objectives, (c) the plan of operation, and Cd) the provisions for 
program evaluation by the college and the state* -\ : 

Normally, major changes from the usual program standards shoiO^d be 
attempted first on a pilot- basis . (See ^apter V*) \ - 

2,1 Pu^oses and Ob J ec^lvej_ * Pro grams for the effective education 
of teachers are ej^ected to operate with appropriate purposes objectives* 
These objectives should reflect the: institution's conception of the 
teacher's role ^d should be made eKplicltj both In fomal sLatements and 
in evidence of their practical application as teaching behaviors. An 
institution seeking initial and continuing ac.creditatlon or approval of 
teacher education programs should include in Its catalog clearly defined 
statements of such purposas md objectives- Objectives for teacher 
education should be consistent lAth those of the Institution as a whole, 
Curricular program for the education of teachers should be designed to 
achieve the desired outcomes and reflect the judgment of i Ca) men4iera of 
the faculty, (b) students^ (c) graduates, (d) utilizing agencielT^ and (e) 
the profession as a whole- A funda^ntal criterion of eKcellence_in an 
institution is the extent of awareness of the part of all concerned of Its 
alms md goals, and the degree to which they are being achieved. =^e stated 
objectives become the b^is on which graduate are evaluatedi 

There should also be a definition of the scope and limitations of 
the teacher education offerings and services of the program jlndlcatlngr 
(a) whether It Is basic or advancedi ^) whether it is elemehtary, secondary, 
or mgradedi (c) whether secondary teachers are prepared for the specific 
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aubject--fielda effaredi- and -(d)~ whether graduate work proVldis preparation 
in the specif ic school service programs offered. The Institution ahould 
be es^ected to ' demonitrate that it has the facilitiaa arid "actlvitiag ^^^^^ ^ 
necessary to operate the proposed programs- ..Such factors are not. ends 
in themselves i but must be judged finally in terms of the quality of the 
Instltition's graduates. 

2.2 Organisation . Sound instructional programs can be operated 
effectively only when supported by coi^etent administrators and a board 
of control co™it|#d to institutional purposes* Consequently, attention 
should be given to the manner in which the administration operates, its 
responsiveness to institutional needs, and its efforts to appraise its 
omi effectiveness in terms of the following criteria. : 

2.2#1 Board of Control s Control should reside in a hoard 
of trustees or otherwise designated board. ^ Terms of office - ^ 
should be arranged to provide desirable continuity within the 

board. ' ,. " ' ... ^ \: : ' 

Thm function of the board should be that of assuring for • 
ther institution sound philosophies, and policies, facilities, and 
leadership which will provide the best possible services to the 
students and faculty, and will InsurV for the college and t 
students a sound educational programv In the discharge of this 
function there should be clear evidence of the board's' appreciation 
of its responsibilities in providing a program of teacher education. 

2.2.2 General Administration * Under the direction of^^'the 
president as the chief administration of fleer ^ adequate^provision 
: should be__ffiade-. for the, performance of ali administrative functions 
affecting teacher education by personnel competent ^lii thiir^ 2^^^^ 
respective lines of activity. A chart shoidLng "the organlzatibn 
of the institution should be available. When eva ; 
administration of teacher education in an instltutiohV=.ap43raisa^^ 
should, be made of suitability, of the organisation, the dOmpe tehee 
of the personnel, and the -way In which functions^^^a^ 
r Consideration should be given to salary schedules and rartk^^^^'^^^^ 
allowances, tenure ^ group insurance, sabbatieareleave, vsH^k l^ive^ = - 
funds for Inservica development of the faculty, and service by the 
\. ; faculty in professional development on a State i regional | lior 

national .basis.- • . . - ■ : • ■ '-l ■ ■ ■ • ■ ■ - 

Institutions which prepare teachers should provide 
information for administrative and faculty members outlining 
_ the applicable- administrative policies.: Such information 

should state and interpret the functions of the board of control, 
the faculty, and the staff of administrative officers with 
particular reference to teacher education. \ ^ 



^ Inetitutions whleh accept raaponslbility for: the education , ' - 
of teachars should establish and designate the appropriate - 
divleion, school, college, or department within the institution 
charged with accountability and authorization to act* within 
5 the framework of general institutional policy on all mttera^^^^^ ; — 
relating to the teacher education program.^ , . : • ^ ; 

2*2e3 Finances . Satisfactory realisation of the general ^ 
standards outlined here is predicated upon a sound financial: , 
structure* Resources adequate for the accompllshii^nt of announced 
purposes must be available, and current income for both public 
and^private institutions must be such as to enable an institution 
to carry on its proposed work* Evidence of financial stability 
must be presented. ... • ' • 

In eKamining the financial condition of an institution, . ^ 
consideration should be given to the Income available for teacher^ 
education purposes and the manner in which that income- is escpended.. 
An institution is eKpected to operate on a budget prepared ^ in . 
accordance with sound financial and educational practice and to; 
issue an annual financial statement, audltedby a properly qualified 
outside agent, giving a clear and accurate picture of Its financial 
status/ With references to teacher education, particuU^^ 
should be paid to the relative amounts expended for Instr^^ 
administration, maintenance, equipment and supplies i library, 
student activities, capital outlay, and debt services. The financial 
r^^ords of the college should be kept In such form that rapid 
analysis is possible at any time to determine the economic status 
of the institution, - . 

2.2.4 Extended Services * Institutions offering extended 
^-.™^=^ervices, including sumer sessions, evening and weekend programs, 
off-campus extension or correspondence . classes , and j survey and 
consultative se'.rvlces, shculd be expected to set forth adequate 
resources for conducting such services. They should: indicate 
the administrative and operational provisions established to assure 
quality in such special services, in the regular program, and in ^ 
^ the ways In which the two complement and support each other. 

2.3 Admission, Retention and Evaluation Po licies and Practices. 
Teacher education programs should require attention to characteristics of 
students admitted to a program, retained within the program and evaluated 
for admission, retention and recoMendatlon for certification. 

2.3.1 Admission to Teacher Education . Provision should ^ be 
made within the institution for orderly mthods of obtaining and 
filing Information relative to candidates applying for admission 
CO teacher education.: 



16 



There should be definitely announced policies and" sr^^^^^^^^^^"^^ "^ 
eystematic screening method by which the student my nmke appj/leatibn 
for admisaion to the institutidn^s regulai:; professional 
education curriculums. For experimental or ^^pecial program 
specific admiasion requirements should be irtdi^ated in tlie^deaer 
of these programs. Admission standards and practides as apply^t 
.institution *s regular programs should be altered tb: Incorpo'rate^^^^^ t^ 
approaches found, to be succesaful alterriatlves in eKperimentai^ a^ 
special programs conducted by the instttutibn,;v In allV|srQi^Suns the^^^ 
should be a definite method ftsr selection and;^ retention of ^ipj^licants* 
;Such policies should include the time and possible alternatives fot 
"admission* 0/ -.^ ;"-v..■^;■'-\--^ >^-<■a^; 



^bng the standards fo^ admission are the. followingr (a) q 
jof scholarshlpi(b) personal and social fitness and demonstrated 

leadership or indicated potential | (c) physical and mental-health for ^ 
jthe tasks to be performed r Cd) voices sp^^ch^^ and competency i^ 
,and written English; and (e) parti0ipatiL.ri Ih eKtra class; activities 

and related experiences, v = ^ .. ^^.-^ \' ■ '-^^^ 

{ 2.3*2 Admission toto the Profession * Aji iristitutioc^ shduld ]m^m 
'evaluation procedures to assess , the quality; oj : ; 

they complete pre=seryice programs and apply for^^^^ 

.become certified. Increased human seiisltivityr milti>^bultural perce 
a arid other predetermined characteristics nms t be demb^ 

ifor an Institutional recomaendatiqn for^^admissids : Intb^ : 

2*3,3 Retention * The nature of the profesaldnil studl^ comporienr^^^^ 
in teacher education calls for a high order of a.cademic achieyem^^^ 
growth in technical competence* A 
determine as pbjeistively and systematically as 

strengths^and weaknesses - (^^icluding personal factor^^^ C ^ 

f essional competence and conduct) of .the student as these iaffedt his " . 
continuing in a; teacher edudatipn prqgramv ^i^^ Xh^^ 
a well-defined plan for the evaluation of ; the perf ormance" of "stu 
enrolled in its teacher education programs* Periodlcai Jy^: thes^ v ^ ^ 

performance evaluations should be reviewed/^for the^purpprt^ of ret^^ ■ 
or dismissal of the student. •.' • . . 

2.3.4 Evaluation . The Institution should design and implement 
a well-defined plan for continuing evaluation of students enrolled 
In teacher education programs. Measures of academic ability^ 
observation by faculty (in courses .^lahora tor ies^ and, fiel 
and other modes of appraisal, should be utilized to assess specific 
strengths and weaknesses as they affect the progranming of the student * 
his re tent ion 5 within the teacher education programs , and his readiness 
to assume the professional role for which he la preparing. 
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2.4 S tuden t jPe rs onne 1 . Student planning, to be teachers need _ 
cdunieli^g and advising services that supplement those provided by the , ' , - 
institution for all students * ^ ; 

' - 2*4^1 O rganised Counseling . The obligation of the college • 

■y esctends bayoud the tr^ning of the Intellect ^d Includes ^ 

reipDnaibili^ for developTOnt of a balanced personality* This is 
Wghly ittportant ^e institution shbuld ! 

utilize its tota,1: faciJ.ty resources in providing a^^^g^ 

for assisting students in the selectlb^^ eKtra-. ' . 

currlcular activities/ for the analysis of causes of academic 
deficiency J and for the a^j ustment of specific probleras * ' Ther ^ 
obligation also, inciudes main tenance^^^^ 

follow-up services after placemnti guidance into real education , 

opportimitlas and continuing redirection of persons msi^ ted for 

service in the teadiing profession. Such functions should be performed 

effectively by qualified persons tri^th delegaited authority an 

with special preparation in personnel work* The responsibility of 

the college for student giiidance begins with a well--i>rga 

for introducing new students to the pyroses and problams of college 

life, and continues throughout the undergraduate years. It includes 

TO affective placemantser\d.ce assisting graduates In finding their 

proper places In the teaching professidnSi 

2.4.2 Su pporting Student Servicas ,. Each student should know 
wher^ to secure guidance and who is officially responsible for his 
prograra. Each institution should be able to present an organisation 
chart of the student personnel program, showing all ser^^cas directly 
connected with student personnel work and their relationships with 
each other. The s.tudent personnel prograra should also be concerned 
with student government. Attention must be given to a plan for^ ^ ^ ^ 
main tainlng desirable student-^facul^ relationships* ; ^ 

2.4.3 Coiinsellng and Advising Studmts^ Indivlduallgatlon of - 
Teacher Education Programs of Study . ■ Students plannteg to becoirie" 
teachers need counseling and ad^slng services that supplement the 
customary student services provided by the institution* Qualified 
ad^^sors assist students in assessing their, strengths and weaknesses 
and in individually tailoring their progran© * Prttspective teachers 
need to be informed ^out professional organizations and conmimity 
agencies as wall as school problems. They also need to know about 
career options available to them In the educational professions. 
Students need assistance in developing .appropriate educational career 
goals. These Inscitutional service functions should be provided by the 
appointment and availability of personnel well qualified for such 
advisement. 



; ,. 2*4.4 Data on Teacher Supply and Demand i An In^sortant v ; r /' 

^ . specialised ftmction of guldanca md coimsellag Ih instltutiohs ' 
w prepare teachers is the collection and ^^^m 
, data on teacher supply mid demand. Such data should be maJda . 
available to all counselors,, who In turn interpret them to all' 
: students in preparation for- teaching. 

2.4*5 Adequate Student ^ Records w It- should be the TOSPonsibHitv 
; of the college to mintalni an adequate system of student pe^ 
: .accounting, including a permanent cumulatiTCrecordVo student 
enrolled. This is especially ^Lnportant ifi teacher education^^^^ To. 
facilitate ready interpretation by certification author! ti as' and 
prospactive employers, the graduate is entitled to aii iht^ 
and adequate trmscript. of record, including^a statement of .course 
titles or the equJA^alent. This transcript should include' a d 
record of all professional laboratory a a riences. ' 

2. 5 Student Participation in Teacher' Education Program EvaluatlQn - 
and Development , As meidDers of the college conmunlty and as prospactive 
members of the educational prof essioni students enrolled in teaeh^^ 
programs should have the opportunity and raspSnalbility to eiBrees their^^^^^ > 
vietrs regarding the in^rovement : of teacher education p^rograne ."^^^dlaak;^::iines - 
of communication should be open f6r„student Inputs affecting program.^:. ^ J^ 
evaluation and development. This standard, will haim; been 'detemei^ 
in those institutions where student or^ni sat ions have- concerned /theiiB elves 
with such problems ^ and when joint student'-facuity domffiittee^^ • : 

active in these concerns* In institutional self^stu^ and in prbgrM-a^^ 
visitations as well as through student og^^lzationsi and Joirit^^^^ 
committees, students should have clearly ^es'tablis.hed chaiihelW^y^ 
opportmities to esipress their viex^ with demonstrated assurance that their 1 i 
reasonable prpposals will si^sequently Influence the development oif the teacher 
education programs offered by m institution. 



2.6 Faci^ty , Facility mes^ers who instruct pro^ . 
should be competent in their fleldsi mdThava: frequent contacts-^ wit 
environments and other sources so their teaching and research are current 
and relevant. ^ - 1 . . . , . , ;\ ... ^ . 

2.6.1 Faculty Competmce . The quality of the faculty is one 
of the more iiDp or tan t factors in judging^ the effectiveness of ^^a^ 
instltutionr Appraisal of the faculty should be^made in terms' of 
its competence, to provide the. program fori which approval is being 
sou^t. Each faculty member Cin^iihject matter and in professional 
fields) should have a high, degree of competency in his, area* Instrticf*""^ 
tional responsibilities should be in the hands Z well-educated and 
experienced teachers. 



* . Acadairid preparation of faculty Mmbars. should Indicate .as 
a desirable gosl, that they have mastered a reasonable knowledge 
eonGeming individual niental md physical growth and develop^lant, 
with specific emphasis on psychological aspects related to :l>Varning# ^ 
Faculty meters should also imdeirstand the function m^d place^^^^ 
sdiool in society and should be hi^ly coiapetent in the techniques 
, of instruction, ] ' ^_ 

. The Professional Education faculty consists of those college 
instructors who teach In the professional currieuli^ md .all - ^ 
school and community personnel who direct prospective^ teachers 
in all types of activities Included as part of the professional 
curriculimis. Su A ^persons, whether working in scliqol or college, 
should have had specific preparation to hm teachers ^ ^should have 
taught In schools and should Jiave had specific praparation^^^ 
in-depth understanding of their roles .in teachar education. .T^ 
who teach courses In subject areas should be .foliar id, th f 
concerning those areas in the elementary md secondary schools* . 
Evidence should be: submitted about the Intfellectual-altemesfl o^^^^^-^^^ 
the college teadiers and their experience ^rad participation in such 
professional acti^tfies as curriculum iB^roveMnt> researcliv:; writing, 
and travel for educational purposes ^ Staff meters should show^ : ^ 
t hat they are' growing p ro f e sslonally . th roug^ advanced s t u<ty r , res earch > 
and participation in the acti^rtties closely related to their 
instructional assignments. 

The institution should demonstrate that its policies of : 
selection, retention^ and promotion of personnel are effective in 
providing teachers ^o are sincere, competent , md prof esslo 

L . . 2.6.2 Fart- tiine Faculty . The Institution, weognf^lng that m 
appropriate faculty Iq^ntttatlvely md quail 
; majdr deterMnants: of the guallty of Its ^teacher education programs,, 
should make provision for the use of part-^tiro or adjimc^^ ^ 
when desirable. Two kinds of situations swport t^^ 
part-time faculty: (a) a limted need for a hl^^ level of assert ise 
and co^etence not requiring a full--time f aculty^TOmber^: and 0^^^^ 
teisporary need for additional staff to airport quality instruction . 
Surfi part-time facuat^^jhouad^Miet all institutional; criteria .with., 
respect to acidemic prepara es^erience, md scholarly performance 

as have been established for appointment m full-time faculty^y^he 
institution. 
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2,6.3, Service Load of Faculty . The Institution should provide 
conditions aesantlal to the effective performmce by the teacher 
education faculty. The total service load should be Interpreted to 
include not only regular Instruction but also eKtenai on teaching , 
coiranittee assl^ments, extra"-curricular actlvl tiesi md aupervisory 
responsibilities in connection ^th thesis advisettent. It should also 
Include assignments In the program of student observation and 
participations independent studyi advisory md consultative ser^^ces| i 
testingj psychological^ md guidance ser^ces; participation in surveys; 
research and writing; student advisory dutlesi md recruitments selection^ 
and admission of students. The total load should not be eKcessive* 

2*6.4 Instruction , THb institution ^11 be eKpebted to furnish 
evidence that instruction Is evaluated systematically baaed on the 
performance of its students within the institution and later as^ members 
of the aducation professions . Consideration ^11 be gl^mn to such ItCiis 
as the parformance of the students in teaching, standardised tests, 
the quail ty of . their . s ubs eq uen t wo rk_ 1 n accredl ted graduat^e an d , p rprt ^ 
fessional institutions ^ and in the degree to which the institution as 
a whole attains its goals in the preparation of professional teacher 
personnel. 

The institution should show that it utilises a variety of 
appropriata -instructional procedures which contribute to the effectiveness 
of the student's preparation, such as class discusslonsi lectures # 
laboratory work, use of teacher aides, and newer media*. In addition ' 
Instructional procedures should incorporate a wide range of those ^ 
procedures and tedinlques which are advocated for teachers to use in 
their later service In the schools , including many varieties of group 
and independent study, individualized Instruction ^d an opportimlty 
to demonstrate by appropriate evaluation my learnlngj competence or 
previous eiqjerience however acquired. Also students should have an 
opportunity themselves to use varioi^ types of programmed Instructional 
raaterlal and many forms of electronic tod ma^anical data. 



2-7 Facilities and^ Instruct ignal Materials * The institution shall 
provide physical facilities, instructional materials and other resources 
essential for conducting teacher education programs , 

2,7*1 Buildings and Grounds , A college "^should have a ' 
physical plant designed to serve effectually Its defined purposes 
for teacher education, ^The educative value of the college 
= environment should be used to the optimum*^ The physical facilities 
should also proriote the safety,4iealthsi and recreation of students 
and faculty* Adequate facilities should be available for appropriate 
housing to enhance the morale and aeet the social needs of the students. 



2.7.2 Library. The library^ as the principal materials 
resource center of the institution^ ehould be adequate for the^^^^ , ^ 
InBtructional reeearch, and other ser^dces pertinent to its teac^^ 
edueation PWgrare* Adndnistrative proMdures and equip 

conform to accepted modern practices. Including cataloging ^thbds, 
arrangemanc of books and magazines, and adequate hours of a^eessibilit^^ 
tople provision should ba made for capitalizing on nwer developments * 
In library services, including the use of electronic materials and 
equipment, Ad^uate space equipment should be providid f 
students to explore effectively md use the various electronic md 
visual media. The library should be adMnistered by a profa^^^ 
trained librartm, Ihe biri.lding or bHidings should be well-flighted 
protected against fire, and equipped icLth adequate working quarttfrs * 
for the staff and seating capacity to met the study needs of the^ 
student body* 

2.7.3 Laboratories . Each institution should be provided 
with laboratory eqi^pment sufficient for instructional purposes 

specialiEed equipment Jor^ the blologlcai md physical sclences| ' - 

speclaliiied equipttent for psydiologlcal, sociological, ^d child- 
developmnt sriencesi gymiABlma for physical education! equipment for 
courses in commereei suitable kitchens, dining rooms, and laboratories 
for household arts and adequate farm buildings md demonstration farm 
for work in agriculture. Space should be made available for conducting 
and recording experiences such as micro-teaching, role playing and 
other simulated activities with arrangements ^ich approximate studio 
conditions. 

2.7.4 Educational Technolo^ . todem media md materials 

are essential elemnts in the commimication networks of contemporary 
schools. For this reason, teachers need to miderstand the technologies 
and the use of such media and matertals available in their teaching 
and need to possess the ^ility to wbrk ^th them. As a means to 
assist prospective teachers in developing these mderstandings and 
skills, institutions should mafce available to students tod faculty, 
appropriate teaching-learning materials and media md teAnlcal ' 
assistance to produce such materials md utilise such media. In 
maintaining and developing the collection of such materials and media, 
the institutions give consideration to ease of utilisation of such ' 
materials in its collegiate programs md to the racomiendations of 
appropriate national professional organizations. 



22 



14 



_ A teacher-preparing institution should damDnstrate Its 
coTOii traant to the improvaneht of Inatruotional process by developing 
and following a long-grange plan for institutional use of edueational 
itedia, coimiaiicat ions networks J and acaderi.c planning baaed upon 
the application and utilisation of such facilities to meet its instl^ 
tutlonal cDnml tments goals * The teacher edueat ion eurriculiacfl 
should be charact eristic of such instructional development although 
the system serves the broader and total institution, fit w 
that prospective teachers must not OTly be prepared to utilize the 
eTnerged education teAnolo©r within their own teaching styles, but of 
equal importance, that they, be oriented: to ^ rad familiar with insti- 
tutions which incorporate a systems approach to academic administration 
and instructional operation. .v.'/. ' 

2,7*5 Currlci^um Laboratories * -A materials Irboratoi^ or ; 
center should be maintained either as part of the library or as 
one or more separate imits* It should be open to students as a 
^la bo ra t Q ry^^o f _ma t^er ials^ p f__i_nsjy^ b^e^ direc t ed by a 

faculty member well informed in the various instructional media, and 
yhaterialg at different grade levels^ jfliis laboratory ghould i 

wide array of books commonly used in elementary v^d secpridiry;^ 
s ch oo Is I vari pus ty p es o f audi ovis ual ai ds such as maps * chart s ^ / 
pictures ^ f ilire trips * and recordings j various, t^es : of mr ^erials used 
in evaluating learning • curriculum patterns , courses of studyp md 
teaching" units , There should, be workshop facilities for/preparing . 
new curriculum materials Including access to electronic^ photographic 
and other equipment. ' •' '),...:■ / 

2,7,6 School-College Relations , Each college should' establish " 
a laborato^ center or centers either as part of the college admihiS'^ 
tratlon or in cooperation with nearby public schools * c These^^^ m 
organised for professional laboratory ea^eriencesprtp^ 
teaching* Schools selected for professional laboratory cen^^ should 
provide e35periences -based upon principles of education j including child 
development , learning theory ^ : curriculim research^ md coramunity 
relationships* Pro^rtsion should be nmde for using such? centers for 
e^rt ens ive new research and es^erinientation by both students "^ i -'y' 
and faculty * Staff to direct such research should be provided^ DeBlg^- 
nated college faculty menbers should have as a part of their regulari 
normal load both the time and the responsibility foir long-time^ ■ 
continuing collaboration within the laboratory schools | especially 
of f—ca^i^ ^ schools, . ThesevStaff meters should andeavot to become- 
accepted as regular contributing members of the school *s professional 
staff to the end that the total school professional group evolves ways 
to contribute directly both to the inprovemarit of the learning of boys 
and girls and to the use of the school as a teacher^education 
laboratory. The presence of sudi staff nembers shoiJ.d be regulated 
by agreaMnt with sdiool authorities* 
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The nature of agrearaenta (contracts) and working relationships 
between schools and colleges depends In large part upon a givert 
stata-s legal authorization for such agreeMnts, etatutoj^ or olher 
authority for student teaching as a process, m wall the l^gal 
status of the student teacher. Definitions and require Mr* ts affcitln 
working relationships between schools and colleges should be e^vliclt 
clear J and well publicised. Both colleges and public schools should 
be certain that my new prograM Involving arrmigemants of thli kind 
are operated within eKisting regulations , 

Student teaching should be dona through cooperative programs 
In selecting schools having desirable curriculm^i appropriate 
teaching materials, and professionally educated staff menibers With 
successful teaching ej^erience. There should be pro^dslon for 
coordinated extensive supervision by college facultyi involving 
both subject and education areas , and for special preparation of 
both school and college supervisors* 

Institutions shall m^e agreements with school systeTO which 
include: (a) mutually agreed upon activities, services, and 
condensation j (b) roles and responsibilltieSi (c) provisions for 
solving problems and the coordination of ongoing activities, and 
(d) means for revisions to meet changing needs and conditions. 
Each college should explore appropriate ways for developing 
fimctlonal cooperation in teacher education 4mong the agencies 
concemed In order to promote effective relationships and avoid 
unnecessary conpetition. 

Negotiated agreements between teachers, organizations and, 
boards of education (both compulsory and voluntary) now often 
include some aspects of the provisions for teacher ser-^ce in 
directing experiences for prospective teachers, such aai (a) teacher 
consent, (b) pay for supervision, (c) nunier of student teachers, 
(d) qualifications of cooperating teachers, (e) in--servlce credit 
for student^teacher supervision, md (f) responsibilities of 
cooperating teachers. Both school and college officials responsible 
for directing and coordinating the experiences of prospective 
teachers should enter into professional dialog with those developing 
bargaining positions, and seek to foster i^rotred teacher education 
through understanding and through the resolution of diffarences 
in positions. ^ ^^.^^ ...--^ ^ 

All parties to the teacher education process should sedc 
to move away from the separatism ^ich depicts colleges as 
producers of teachers and school districts as considers. However ^ 
the need for superior teacher education laboratories Is so great 
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and the con^etition for feham so keen, that all oollega offleials 
should clearly recogniga that mless they have truly adequate 
laboratories at their dlspoaalp they ehould not be engaged In 
teacher education* 



Ins tltutiona shall provide adequate n^obers of competent 
and properly assipied personnel so that the laborato^ phases 
of teachar education operate effectively and harmoniouary. In 
addition to those who will perfom the specific instructional and 
supervisor rolas^ all colleges and public schools Engaged in 
providing laborat^^ry exparierices for prospective teachers should 
sat up proparly desi^aced and publicized channels and officaa for 
efficient operation and comminiication. Each school system^ college 
or department of aducatlonj should have an Identifiable coordinator 
who channels or coordinates all contactSi operations and activitias 
for his system or institution. 
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Chapter III 



CURRICUL™ PRINCIPLES MD STMMRDS I BASIC PROQR^ 

The actual programs in teacher aducation are the crucial aspect ©f 
examination by. State departments of education in detanrining accreditatlQn^ 
or approval, Ganaral Institutional adequacy can frequently be judged from 
more general departmental procedures and from cooperation with regional 
and national accrediting agancias. The spacifie supporting pro^sions 
for taacdier education programs can md should be readily aaaessed, 

3.1 Currlcultun Devalopmant» Plmning md Patterns . In many 
approval processes too little attention has bean glTOn to the varioiis 
curriculum. This chapter sets forth basic curriculma standards as 
applied to specific undergraduate prograM . Ga neral statements -md 
guidelinas are prasantad first | specific program guldalines follow. 

STANDARD I. Respdnsibilitias foi the administration of a 
continuing program of curriculmn devalopmanty evaluation^ and 
revision^ ^d for the advisement and progrannning of students in 
the teacher aducation curriculuras should be coordinated through 
a single designatad adninistratlva unit of the praparing iMti-- 
tution. This unit should racommand students to the Stata agency 
for certification, 

STANDARD II, The process of curriculim davalopment for the 
various teacher education program should make provision for 
enlisting tha cooparation and participation of raprasentatlves 
of (a) the public schools^ (b) collega teachers in fields telatad 
to the area of public school specialization p (c) the State 
department of education ^ (d) professional associations, (e) approp- 
riate committaas and commissions , and (f) teachar education studants. 

STMDARD III. A continuing program of curriculum evaluation 
should provide for a thorough systematic follow-up of graduates 
to determine the adequacy of their praparation and their co^etence 
as public school teachars- 

STMDARD IV* Each curriculiOT for the preparation of 
teachars should be a program plmned for teaching in the area 
of speciallMtion md should includei (a) general aducation 
(those acadendc courses planned for all degree candidates) designed 
to prapare the studant for purposeful and responsible living as an 
^ Individual and a citizen in a free sociatyi (b) appropriata content 
and es^eriences in his particular fiald of specialisation to reiate 
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to and 'give background for Ma taacMni sarv^ 

and (c) Che sequence in basic professional education designed to 
prepare the student for his role as a teacher in the public schools 
The curriculum should be designed to develop the student's Mlque ' 
xnteresta and capabilities through a system of academic guidance and 
tree electlves. 

J. ; 3.2 General Education. General education is based oh those 
studies^known as the liberal arts, which enirace the broad areas of the 
humanities mathematics, the biological and physical sciences, and the 
social and behavioral sciences* 

STANDARD 1* Rie content of general education, selected with 
discrimination from the aggregate of human oxperience, should e^ody 
the major ideas and principles of the varicus divisions of knowladge 
am they bear on common concerns* More specifically, tha ganeral 
education program shouldi 

A. Foster individual fulfillment and nurture free^ 
rational s and responsible adults* 

B. Cultivate appreciation for the values associated, with 
life in a free society and for wise use of the power 
which accompmies cltlEens'iU.p* ' 

C. Develop leaders who are Intellectually competent, 
imaginative j and vigorous* 

D. Contribute funaamgntally to md give direction to the 
use of professional kncwledge* 

E* Stimulate sdiolarship that . ^11 give tmderstandlng to 
concepts not now extant and help prepare people for 
rapid adjustment to essential change* 

F. Encourage discemment in examining the values in 

in foreign cultures to the end that a clearer imdarstandlng 
of other peoples 11 reduce world 

STANDARD II, Since general education is a development^^ 
experience achieved with the maturation^of the college student it 
should be e^hasi^ed in the first two college years . extended throughout 
the baccalaureate program, ^id continued In diminishing proportions 
Into graduate stu^, , ~, 

STANDARD III* In the belief that a gene tal education program 
relevant to the future is attained by a carefully selected sequence 
of es^eriences which increase In depth as the student matures, each 



Institucion approved for the education of teachers shall-be * • . 
; reeponslble for butldiiig ' 
which will help the college student attain m imderetandlng and 
appreciation of s 

A. Language ekllls as essential tools in comamlcatlon. 

B. World literature tidth emphMls on p but not limited 
to^ the writings of English md American authors, 

C* The mesthetlc values in huiQan experience esspressed 
through the fine arts, - 

= D, The scientific and mathematical concepts upon whldi 
contemporary civilization depends, 

E, Contemporary world culture. 

F, Social^ geographic, political I and economic' conditions 
and their Impacts on current problenB In the nation 
and the world, 

G, The growth and development of the United States as a 
nation and its place in world affairs, 

H, The rinciples of physical md mental health as they 
apply to. the individual and the comunity* 

' I. Amertcan culture md heritage* 

3,3 Pro fesslonal Education , Professional education is based on those 
studies which Include :oundatlons of education and methods and materials of 
teaching with supervised laboratory experiences designed to provide com-^ 
petencles reqid.red in the education professions. 



STANDARD I, Stated Objectives ,. Each Institution should have 
a clearly stated set of objectives for the professional education 
component of its teacher education prbgrm. It is essential that 
institutions have the freedom to develop diverse md innovative 
teacher education programs. Each of the Institution -s professional 
education programs should be evaluated in terro of its stated 
objectives according to the particular grade levels for which each 
program is desl^edi elementary, secondary , or K-^IZ, 
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STANa^RD II. Planned Saguenca of Studies , The program of 
professional preparation for teaching should encouraga individualization 
of the student's program while providing a range of studias md 
experiences to developr 

A. ^owledga of the procaas of human growth^ developsiant^ 
and laarningj and the practical application of this 
knowledge to teaching* 

B# Knowledge of research^ methods, matarlala, md media 
appropriate to teaching* The special enph^is should 
be in the student ^s field of teaching specialisation* 

C* Ability to teach affectively and to work ethically and 
constructively ti^th pupils J teachers , administratora, ^ 
and parents, 

D, UndarstOTLding of the historical, pMloaophical and 
sociolof teal foundations underlying the development 

and organization of public education in the United States* 

E. Underatmding of the pu^oseSj administrative or gmizat ions ^ 
and operation of the total education program of the school* 

F* Ability and willingness to anklyze the taadiing act as a 
meahs of continually improving his teaching skills . 

STANDARD 111* Hummlaing Emphasis . The. program should provide 
eKperiencas that will foster continuous growth in those human qualities 
of the teacher that will mhanca learning by his students, \ T^^ . 
experiences should be designed to help the teacher develop: personal 
self-esteem and con fide nc a and shw sensitivity to students , especially 
for those students from Afferent ewnomic^ soclalv raclalj and 
ethnic backgrounds* : ■ 

STANDARD IV. The Experience CompOTimt * An early in-depth 
experience with children and youth should be provided for all students V 
who have not had a demonstrably equivalent eiqperiehce. By 
should develop a comprehaMiye program of carefully designated basic 
axpariances in aAVarlety of realistic settings within the corelof its / 
prqfessipnal curriculum. In additlonp the college shduld nmke available 
a wide range of l^oratory, clinicalf rad p.ractlcum. e^^riencas to : > 
Individualize learning patterns to meet each studerit's needs.' 

• ft • . ■ ' 
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STANDARD V, Pre-Student Taach tng Laboratory Expartmces . Th.m 
prograra of professional study in idtacitlon should make pro visrbn 
throu^but for Dbservation and as^ertence with school--age youth. 
Study of theory and practice should bs closely related. The college 
schedule should be arranged to support laboratory experiences which 
should be started as soon as the student enters the teacher education 
program. 

ST^iDAED VI^ Student Teaching . Student taachlngp or other 
major practlcuM in which prospective teachers cto e^erience all 
the roles of the teadier, should be designed both m a growth and 
learning eKperience^ Md as an evaluation of potential for teaching 
and certification. Here the student's commimicable knowledgeV his 
commitTOnt to ta aching ^ his skill in guiding learning in Inter-personal 
relations J and in operating as a professional In teaching are developed 
and judged. An in-^dapth professional evaluation should be provided as 
an essential part of professional coimseling for the student as a 
person and for admLssion to the profession. 

In considering the approval of teacher education programs^ the 
following statements should be used aa a basis for evaluating student 
teaching* These statements are not all-inclusive. Teacher preparing 
institutions should be encouraged to develop student teaching prograra 
of a quality superior to that implied. ' 

A. Admission to Studmt Teaching , "nie student should be 
penritted to engage in student teaching only after a 
comprehensive professional review of his record indicates 
that his scholarships performance In an area of specialization, 
conpetence in the professional sequence^ performance in 
previous professional eKperienceSp md personal characteristics 
qualify him for the responsibilities of student teaching. 
The cooperating teacher should be provided In advance irtth 
the professional and personal infomatipn about the student 
that, is essential for adequate mderstandlng and guidance. 

Intensity . Student teaching should be a full-* time 
experience. It should begin with observation, involve 
expanding rasponsiblllties , and finally Include the full 
range of activities of a teacher in a typical school 
situation. 

Length of Progra m, A good student teaching ea^erience 
proArtLdes for intensive and continuous involvement* The 
length of student teaching should depend upon the performance 
of the student teacher. It should continue until he has 
achieved the objectives pre\^ously agreed upon. 
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The Cooperating Sdiool , The CQoperating s^ool or school 
system should be chosen by the college because of the 
cor-dtMnt of the adDKLnlstrators and staff meters to 
pat. Icipate In the preparation of new teachers, their 
willingness to supervise, md on the basis of the 
appropriateness of the school for the preparation of 
the student's instructional program md resources. The 
sdiool selected should offer m range of e^erlenceai 
(a) at different- le^rals within the various teaching 
fields p (b) with different grbups and groupings of students ^ 
and (c) with a range of instructive non-classroom experiencee 
e.g*| counseling, record keeping, extra-curricular activities 
preparation and selection of teaching materials* 

The Cooperating Teacher , Cooperating teaehera should be 
selected jointly by school and college personnel on criteria 
cooperatively agreed upon by the Institutions invoived and 
always at least equalling the state Mnlmum standards* In 
addition to being fully qualified 'in the area In whit^ he 
accepts student teaehera, the cooperating teacher. shguld be 
experienced^ have a good perforaance record, show continued 
professional growth, and have the te^erament, desire, and 
ability to v/ork with a student teacher. 

The number of prospective teachers assigned for any e^erlenci 
to any qualified cooperating teacher should be deterri^ned by 
applying two professional criteria: (a) that the level of 
support for pt^il learning shall remain as hl^ or hl^er 
than if the college studentCs) were not so assigned, and (b> 
that the teacher can feel comfortable and confident that ha 
can provide an effective, supportive.illeaming. ell 
the student teacher(s). 

Under patterns of differentiated staffing a specialist** 
clinical teadier may be able to provide a learning e^^erlence 
for several student teachers at a time and still maintain 
a good environment for learning. 



College Responsibility for Supervision , Gollege faculties 
should Mcognize that the traditional "student teacher triad*' 



(collaga supervisor, student teacher, aoopemtlng taacher) 
soTnetlmas fimctions affactivelyi but often actually serves 
to limit learning and the professional satisfaction of 
its members. All institutions should study possible new 
arrangeTOnts for operating md supervising student teaching, 
including the use of clinical professors %^^ose status and 
roles are defined in various ways a variety of centers 
ranging from entirely college operated to entirely school 
operated. Further j college faculties should examine the 
two most common results of this shifting of the traditional 
role of the college supervisor i (a) the cooperating teacher 
acq\d.res greater competence as a teadier educator and assumes 
a far larger share of the responsibility for supervision^ and 
(b) the colle.^e si^ervisor tends to become a resource consultant 
or a liaison coordinator for the laboratoty activLties in 
given schools. Colleges should provide a broad ringe of 
es^ertise directly available to the prospective teacher to 
make possible imiediate assistance md attention to probleiM 
and individualiEation of experiences* The student should 
always have readily available expertise in the content areaSj 
in raathodologyj in tnter^personal relations, and in the 
laboratory phases of teacher education and professional 
development* Also there should be available a person 
outside the offical school line of authority who can listen 
to the students and, where appropriate, help him resolve 
his problem. 

In order to assure success for ^ny pattern of student 
teaching or other practicumSs cQlleges and schools should 
provide thorough and continuous upgrading of the skills 
In teacher activities of all personnel involved. 

College supervisors p resource consultants, and coordinators 
on the college budget should be regular staff members^ 
preferably full-^times ^th equal status to other faculty* 
Both schools and colleges should make detailed cooperative 
studies of roles, responsi bill ties ^ status, loads, and 
remuneration so the teacher functions achieve effectiveness 
and status, ^e chief criteria for load determination 
should be professional Judgments of f met ions md conditions 
rather thm simple msdianical formulas. 
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3,4 Teaching Majors i General Standards ^ All progran^ for preparing 
teaching majors in fields of specialiEation should be designed to meet 
general standards as identlfiad by the faculty, 

STANDARD I. Institutional Rasponslbt 11 ty > Each institution 
is responsible for developing its teadier education program in the 
several teaching fields within the general policies relating to 
teacher education and certification of the State in which the 
institution Is located* The organisation should be such that those 
preparing to teach at various levels and in various subject areas will 
find it easy to associate \7±th each other. In addition it should be 
easy for these students to understand where responsibilities lie* 

STANDARD II, Statement of Objectives * Each teaching major or 
field of specialization should be built upon a clear--cut statement 
of the purpose and objectives of teaching in this area of the public 
school curriculuin^ and a well-^f ormulated statement of the nature of 
the public school program that is needed to accon^llsh these objectives. 
These statenents^ should be prepared by the college faculty concerned 
with teacher education, should be based on analyses of current practices 
and recoininendations of the professional organisations representing 
this field of. the public school curriculmn, and should be available in 
writing, 

STANDARD III, Statement of Teacher Competencies * Each teaching 
major or field of specialisation should be built on a clearly formulated 
statement of the competencies needed by teachera in this area of the 
public school curriculum. These competencies should include the 
attitudes, knowledges, understandings ^ and skills that are required, 
and the degree of expertise necessary for a beginning teacher. This 
statement of con^etencies should be available in wrtting, and should 
be based upon the statement developed in the preceding guide°line 
regarding the objectives and program of the public school. No collegiate 
institution is expected to offer teacher education programs in all 
available areas of specialization. On the contrary, the institution is 
encouraged to e^qpend its efforts only on those programs in which it 
can excel, 

STANDARD IV. Characteristics of Teaching Majors , The program 
of study constituting the teaching major or field of specialisation 
should s 

A* Include a thorough college^^level study of the aspects 
of the subjects-matter area as included in the public 
school curriculiim, 

B, Take into account the sequential nature of the knowledge 

and skills to be developed^ so that there will be a maximum 
continuity in the achievement of the objectives of the 
program. 
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C, Provide the proapectlva teacher with a coioprehension of 
.the aspects of the aieaa of study which his students will 
meet in subsequent courses in the field. 

D, Constitute a teaching major In the field of specialisation, 
wi t h CO urs es md con tent chps eo^ f o r , t h el r _re levan ce . to . t ha 

■■---■------'^ pubirc" schTOl currlc^^ "Bie amomit of work required in 

a teaching maj or will vary J depending on the \icope of teadiing 
for which graduates are prepared, the amount of work in the 
field that is included in the general education requirements 
. for all students, and student's hi^ school background in the 
field. Emphases may vary in response to the careful study 
of individual needs, abilities, and objectives. 

E, Be broadly conceived, to include work in fields related to 
the area of study to be taught. 

STANDARD 7* Evaluation and Reconmendation of the Cmdidate . 
Each teaching major or field of speciarization should incrude provision 
for a systematic program of evaluation procedures to determine the 
degree of the student's attainment of teaching competenciess These 
^ . evaluation procedures should sen/e as the basis for reooiraQending him 
for the appropriate teacher certificate. 



STANDARD VI. Supporting Facilities and Schedule . Each teaching 
major or field of specialization should be supported by plant, facilities 
equipment, librae, and media resourcea* A schedule of meeting--time 
adequate to Implement the planned program of courses, including 
appropriate field and laboratory eKperienees should be provided* 

STANDARD VI 1. Staff. Each teaching major or field of 
specialisation should be staffed by college faculty nembers who are 
master teachers, well-qualified by graduate training md experience 
in the subject-matter foundatloi»s of the particular area of the public 
school curriculum and sensitive to the needs of public school teachers. 

3*5 Teaching Majors s Specific Standards . Each teaching major or 
field of specialization should consist of a carefully planned pattern of 
courses and es^eriences desired to produce the competencies Identified 
by the faculty as necessary for successful teaching at the particular 
grade levels for which the program is designedi elementary, secondary^ or K--12 



3.5.1 AGRICULTURE . The following standards pertain to college 
prograi^ preparing agriculture teachers. 

STANDARD I. The program shall assure that practical farm or 
other agricultural e^erience is a part of the requirements to be 
met for conpletion of the program leading to certification, 

STANDARD II. The program shall provide a broad understanding 
of the biological 1 physical and applied sciences as they relate to 
practical solutions of agricultural problems* 

STAI^DARD III. The program shall provide study of the essentials 
for production agriculture and the breadth In technical agricultural 
Indus try . 

STANDARD IV. Tne program shall include a sequence of studies 
and experiences which provide basic knowledge in areas such as the 
following I 

A, plant science and technolo^ 

B, animal science, and technology 

C, agricultural business management and technology 

D, agricultural mechanics science and technology 

STANDARD V, The program shall provide for specialized preparation 
for one or more of the following occupational areas i 



A. 
B, 


agricultural production and marketing 
agricultural supplies 


C- 


agricultural products 


D, 


ornamental hort iculture 


E. 


agricultural resources 


F. 


natural resource managemont 


G. 


environmental developnient 


H. 


forestry 



STAl^DARD VI p The program shnll provide leadership development ^ 
including skills necessary in the development of agricultural youth 
organisations as a means of teaching leadership skills through study^ 
and practice of speech, parliamentary procedure » and group cooperative 
efforts, 

STANDARD VII. The program shall provide studies and experiences 
which enable the prospective teacher to perform the appropriate 
occupational skills while working with pupils and adults in projects 
and prograne relative to the agricultural instructional areas, 
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3*5*2 ART. The following standards pertain to college program 
preparing art teasers, 

opportmitles to acquire knowledga, mderstanding and appreaiation 
c art in contes^orary and past cultures with enphasls on the 
ralationship of art to the culture in which it was produced and 
its influence on subsequent cultures, 

STAJ^MRD II, The program shall provide for the student*© 

awarenessv comprehension and ability ^to describe/ analyse / interpret 

and evaluate works of art. 



STMBAW III, The program shall provide opportunities for 
the student to develop knowledge and understanding of philosophical 
aspects of the nature of art. Its Maning and contributions to the 
individual and society, 

STANDARD IV, The program shall develop for the prospective art 
teacher the ability to work m a professional educator with pupils 
of all age groups and to aid these pupils by w^ of the unique qualiti^ 
of art axperience to develop the individualized capacities ofi 

A. perception - the ability to enercise and refine 
fundamental and discriminating sensory intake 

B* knowledge and understanding - the ability of 

information I particularly that which is manifest 
in art forM 



C» creation - the ability to produce or create 

original j es^ressive art from a varied of media 

D. reflection/action r the ability to respond to art^ 
to enjoy it^ appreciate it and to assimilate its 
meaning and presence into an individuai lifestyle 
that coraplements society, 

STANDARD V, The program shall assure that prospective teachers 
have the ability to create curriculimis In art education and that the 
are co^etent to guide pupils in a wide variety of art activities, 

ST^DARD VI, The program shall provide for the prospective 
art teacher to have knowledge and competencies relative to organlsin; 
planning, administering and evaluating a program of art education, 

STANDARD VII, The program shall develop the student*s ability 
as a producing artist, Basic concepts and skills related to the 
student's ability to recognize and structure original and expressiw 
art form in a wide variety of Mdla should be e^hasized. 
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STANDARD Viri. The program shall provide for the student's 
knOTledge and understanding of tedinological mid safety aspecta-of=^ 
studio work, 

STAIOARD IX, The program shall assure that the prospective art 
teacher has studio eicperiences -related to a- variety af-art media-and 
that such experience and resulting ability, in breadth and depth, be 
comrnansurate with the teacher's personal and professional needs s 

STAJIDARD X. The program shall provide opportimitles to develop 
the student's understanding and appreciation of related art areas 
such as dance, filmj music, literature, theatre and practical arts. 



3,5.2A BILINGUAL /BICULTURAL TMCHER EDUCATION . The following co^on 
tandards are appropriate for all collaga program preparing teachers in 

ilingual/bic^ltmftl edyuattoftl ' ^ ^ ' , ^ = , — _ _ _ _ 

STANDARD 1* The program shall require that candidates for the 
bilingual/bicultural certificate possess a standard teacher's 
credential in another area of cartification* 

STMDATO II, The program shall develop md/or eyaluate the 
ability of th% prospective teacher to fimction_and iMtruct students 
bonh in English and in the language of the target student population 
with fluency and accuracy ^ good pronimciation and intonation* 

STANDARD III. Thm program shall assure that the prospective 
teacher has an adequate knowledge of the history and culture of the 
target student population in addition to being competent with respect 
to the history and cultural patterns of the United Stat^* 

STANDARD IV, On the elementary school level the program shall 
develop in the prospective teacher the ability to instruct students 
in both English and in their dnminant language in all basic subject 
matter content; on the secondnry level the teacher shall be able to 
instruct students in both English and in their dominant language in 
his field (s) of specializatJ on, 

STAKDARD V. The program shall prey-^^'fe the prr.^spective teacher 
to adapt existing materials to the n inL: or the bilingual/bicultural 
program, 

STANDARD VI, The program bI.aII inciiide learning es^eriences in 
sociolo^ and linguistics to th^. ^ d tn it the candidate understands 
the differences between the l^gUi^ge systems and can apply tWls under-- 
standing to a biliu^^uAl/bicultural teaching situation. 

STANDARD VII. The program shall provide field opportimitiea for 
the prospective teacher in which he must deme \jt-*ite his ability to 
relate successfully to students, parentSi and :nn.nunity members with 
the target cultural group* 

STANDARD VIII* The program shall develop proficimicy in teaching 
methods along with concomitant con^etencies whici are appropriate for 
bilingual/bicultural teaching, 

STANDARD IX, The program shall make the prospective teacher fully 
aware of the implications of dialect differences acrus a cultural and 
social levels, 

STANDARD X. The program shall provide the candidate with an 
understanding of the differences bet- »e)i the soimd systeTO, forM, 
structures of the second language aru English along with the ability 
to apply this understanding to teaching:, in the bilingual/bicultural 
prograni, . ' 

OH: 



. s 5 ^ 3 £ Th e oJlXowi n g s tan da rds pe ft aln - to • sol 1 a ga - pTQ gfass 

preparing business ceachers. Due to breadth and diverolty of this area, 
provision is made for four different specialiEationsi (a) accomiting, Cb) 
data processing, (c) marketing, and (d) secretarial* 

STANDARD I* The program shall include experiences which provide 
prospective teachers with knowledge of our ecQnomic system, business 
organisation J philosophy and objectives of vDcational education and 
OGCupational techndlogy, 

STANMM il. The program shall include studies and provide 
experiences which develop the following competencies i 



A, planning, organiElng and administering a program 
Including work experiences 

B. developing and understanding concepts of automating data 

C. planning for laboratory facilities and equipment 

D, developing a knowledge of job requirements and 
opportunities In business and allied fields 

developing ability to operate and maintain the more 
coiranon types of office equipment 



STANDARD III, The program shall include studies and experiences 
which develop con^etencies appropriate to teaching in comprehensive 
high schools and area VQcatlonal^technlcal schools, 

STANDARD IV, Tlie program shall include a study of meaningful 
survey activltieSj e.g., surveys of business offices and follow--up 
studies of secqndaity school graduates to enable teachers to offer 
current professional information to th^r students, 

STANDARD V, The program shall provide pro spec jj^^^^usiness 
teachers with satisfactory occupational experience Ini^sne or more 
business and other occupations, 

STANDARD VI, The program shall Include studies and es^erlences 
which develop competencies in teaching disadvantaged and hmdlcapped 
persons « 

STANDARD VII, The program shall develop an underst£ttidlng of 
career opportunities in business and office occupations. 

STANDARD VIII, The program shall develop teaching competencies 
in the semi --skilled and skilled business education subjects. 
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3.5.3 BUSINESS 



STMDARD IX* The program shall include opportimitlas for 
stuaants to receive specl^ised compatencles in one or more of *tha 
following areas of cartification* Programs leading to cor^rahenslTO 
business education certificates must include adequate praparation in 
each of these areas* 

A. Accounting 

(1) The program shall pro^rtde the prospective 
teacher \!d.th a comprehensive understanding of 
the theories and skills of accoimting. 

(2) The program shall develop competencl^ in the 
art and techniques involved in recording j 
analyzingj classifying and interpreting data, 

B. Data Processijig 

The program shall require a backgroimd in 
bookkeeping m.d accoimting which includes all 
knowledge prerequisite to the study of prograoming. 

The program shall pro^^de a knowledge of the 
features and uses of imlt record equipments and 
the ability to operate and program such equipment* 

The program shall develop the ability to analyEe 
more complicated business problem ^ program them 
and interpret the results* 

Tha program shall Include the study of^ and 
provide es^erience inj system analysis. 

The program shall develop an undars tanding o( 
the basic concepts of computer logic, prograamiing 
and storage. 

C. Marketing 

(1) The program shall develop a knowledge of marketing 
functions, institutions, policies and practices* 

(2) The program shall foster an understanding of the 
role of markating in the economy* 

(3) The program shall provide an insight into consuner 
motivation and behavior* 




(1) 

(2) 

(3) 

(4) 
(5) 
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d; Secretarial 




(1) . The program shall devBlop teachar proficieney>in 

basic secretarial and-^ralated office skills. 

(2) The program shall develop an uriders tan dlrig of secretarial 
procedures and relationships of various procedures to 
Job opportunities in the busings worldT^^^ r^^^^-- • - ■ ■ 

3,5.3A DISTRIBUTIVE EDUCATION , The following standards-pertain to 
liege programs preparing distrtbutiva education teachers 

STANDARD I, The program shall provide for the development of 
teaching, services , coordination |. research^ and leadership competence 
in purchasing, marketing, merchandising, and manageMnr, 

STANDARD II, The program shall provide experiences for the^ 
development of prof essional . competencias tor 

A, Plan, developp and administar a coB^rahensive program 
of distributive education , both hl^ school and adult * 

B, Organize and utillEe a wide variety of methods md 
techniques for teaching youth and adults; 

C* Conduct learning eKperiences for students with a broad- 

array of abilities md career objectlvas, md to recognise 
and respond to iridi-\n.dual differences In students. ^ 

STANDAm III. The program shall pro^de for a variety of 
occupational work e^^erience- . _ . 

STANDARD IV» The program shall provide e^eriences for 
developing a knowledge of and involvement in distributive education 
: organizations. 



;ft:vt . 3.5U DRIVER EDUCATION . ,The following standards pertain to 
.O.-; college programs ,preparing driver education Instructors. 

^ . - ' ^ \ 

.k'^^ ^ - STANDARD I. The^program shall require that candidates for. 

J the driver education certificate possess a standard teacher's 

V^".^ certiflcateJ.n.^other-arrr^f^Gertification. . 



STANDAM II. ^Thm program shall include opportunities for 

the cMdidate to experience student teaching In trie©^_ clas 

and behlnd-the-wheel situations under adequate professional ' : 
supervision. . , . ^ . . 

^ STMDATO 111, The program shall provide the candidate with " 
specific knowledge of adrtnlstrative procedures,,, practices .and. ' 
policies required for organizing md operating approved -'drlv 
education program. ' , ^ - - ^ ^ 

V BTANDAM IV.^ The program shall require "the .knowledge to ^ seas 
current trends ^d to know of current materials and innovative ' 
methods in driver education. - 

STANDARD V. The program shall develop for the Mndidate an 
awareness of the necessity to provide students with -the proper 
attitudes toward safe driving as well as with the required skills 
of manipulation* , ^ 



3,5.5 EABLY CHILDHOOD EDUCATION , Thm following standards pertain 
to college programs preparing early childhood teachers, mis will enco^ ass 
nursery schools, day care centers, and kindergartens and may or may not 
overlap the primary grades. 

STANDARD I, The program shall provide basic knowledge and 
undaratandlng of growth and development of the child from birth * 
to age eight in physical , social^ eirotlonal, and cognitive areas 
for the purpose of I ' 

A, Identifying typical and atypical behaviors 

' presc^bfing and planning programs and activittes™^^ 

. evaluajc^^ progress, ™ 

STANDARD II, The program shall provide opportmities for the 
development of competencies which will enable children to developi 

A, positive self-concepts 

B, favorable attitudes toward school and learning 

C, concepts fundaMntai to acadendc success 

D, initial skills in the basic process of inquiring^ 
observing j generalizingj e^erimenting, discoverlngs 
and classi^ingp verifying and qiiantifying 

Et growth in verbal md non-verbal communication skills 
in the cognitivep affective and psychomotor areaSj in 
^ reading readiness and developmental reading 

F, knowledge and imderstandlng of the physical and natural world 

G, appreciation of the aesthetic world 

H* physical skill, motor coordination and knowledge of sound 
health and safety practices 

I, emotional control and the beginning of self-discipline 
and self direction 

J- social conpetency and miders tandlng 

STAOTARD III, The program shall provide opportmities to administer 
and DTganlze early chll^ood programs and to supervise volunteer assistance 
para--prof essionals , and other resources, 

STANDARD IV, Experiences shall be provided for the developmnt 
of Connie tencles for working in a wide variety of early childhood programs' 
and physical settings, 

STANDARD V, The program shall provide opportunities for the 
development of competencies needed for working with parents* 
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;^;;3i;5#6 ELEMENTARY > The foliotd^nB. standards: pertain :to^^^;M 
^P,reparlng elementary teachers* College programs for the preparationl'af ^ " 
if lementai^ school teachers differ/ in structure and orgamiMtionv " .Tra 

ac^demLc mjors in single disciplines alone are frequently too nurrow to se^^ 

as^ a basis for the specialized preparation of ^eleMntary fichool teach^^ 
<^.nature and amount of subject matter required by the coU in addition to ^ ^ 
;the general education program provided for all students , should be determined! - 

in relationship to the grade level or subject fields for which the alementa^^": 

education student is being prepared. [ ' 

It is possible in a total program to provide preparation for tea^^ 
in a self- contained classroom and also to have sufficient upper-di^rt.sion wotk 
In one area of instruction" to^ prepare for^tein teaching br^other Srrang^men^ 
for tMchlng requiring some speclallzatioh. Some colleges irf! 11 make -specific 
provision for the development of a field of apeciallzat ion Iri^^ %\ 
^required backgromd in elementary school sub jeetsV Others^^^ provid^ a^"^^^ 
sufficient^ large block ^^otf elect Ives so ctot the student ;maychoos^^^^ 
to develop a major in a single field, or tp7 acquire additional^ 
several of the elementary sdiool cur rlculim areas, . ; ^^^^^ ^ . " 

However organized ^ the requirements of the- eurricul™ for elemntary . 
school teachers should pro vj|de for subject-matter^ preparation adeq terms 
of the functional needs of y^ementary s^qpl teachers p^^^ .T^ 
professional portion of .the program shall Include -the- study of me thc^^ 
materials for the various curriculum /areas , in either; separate or iht 
studies and expertences. The basic responsibility of the teacher fori nurturihg 
and guiding the Individual child within a social md academic framework should 
be eEphasized. Hie program should provide experiences in obser^rigv^^ e^ 
and prescribing the behaviors and skills which allow the child to attain an 
awareness of self and to participate as a contributing matter of society, 

STANDARD I* ^e content to, be studied should pro-w.de preparation 
sufficient for a beginning competence in the subject areas normally 
found in the elanentary sdiool curriculum* 

STANDARD 11, The program shall include studies and 
experiences In the sociological and the behavioral sciences 
wMch enphasize the relation of the cdilld to his environment. 

ST^TOARD III, The program shall develop understanding of human 
davelopment and the social, emotionalj physical and health needs of 
children* .. 

STMDARD IV, ^e program shall develop iMtructional co^etence 
in the use of mathoda and materials to prottwte effective pupil 
language skills, of listening, speakingiwritlngp and reading. 

STANDARD V* ^le program shall provide a compr^enslve knowledge 
of literature appropriate for children in the elementary gradeSj and 
provide teacher co^etancy in developing children's sensitirity to 
and enthusiasm for literature, 

STANDARD VI, The program shall provide knowledge and understanding 
of the techniques relative to individualized instructions team teaching 
and various rathods of grouping \d.thln a self-contained classroom 



"3* 5.7 ENCTjISH * The following standards pertain' to college' programs 
preparing English teachers. . ; ^ , ; ^ 

STANDMD I. ^e program shall Include study in the_ various , 
means q£ connamlcation such as speaking, listening, reading and 
writing. . ^ . . ^r.^;: ; ^ 

STMDARB I Iv The program shall prov^ fimdamentai^knpwiedge 
of the historical development and present character of the EngU^ 
langmga: phqnoldsr . (phonetics ^md phoneid.cs) morphalogy,: syntax/ 
vocabulary (etymology and samantice) , and metalinguls ties (relations 
or language and society - for/akai^lep usage) . 

STANDAM) III, The program shall develop a reading backgroimd - 
of major works from litaraturei an^hasts on-^Engllsh and Amariban . 
literature I familiarity with outstanding non-English works in English 
translation | contemporary literature |^ literature^ approprlata ; for > ^ 
adolescents, - - - ^ . 

STANDARD -IV*/ The shall xnelude 'opportimi'ties f thtf ; ' 

prpspectiye teacher to Xave. experieacfes inCtha te'achlJng' bf? W 

oiimalism, dramatics , foransicS s radio ^ : tele^sim^ m 
and production, ■ . - . - 



3.5.8 EXCEPTIONAL CHILDREN . The following standards pertain Co collage 
programs praparing teachers of exceptional children. Common standards applicable 
to all areas of special education are followed b-y standards for the respeetiye 
areas. Programs leading to comprehensive certification for teachers of exceptions 
children shall meet the standards for each of the areas covered by the certificate 



. COmiON STAND^S 

: STANDARD I The program shall provide an understanding of the types of 
natures of exceptionalities among children and youth and their educational . 

relevance. . -.. . ■ . : ■• ■_ ■ : ■ ^-^ . ^ : ■ 

ST^^^D II The program shall provide competency in individual and group 
classroom management procedures appropriate-to exceptional-children such^a^ 

A. use of diagnostic procedures to identify the learning 
difficulties of the exceptional child 

B. / the ability to develop and implement prescriptive programs 

based on diagnostic findings 

C. knowledge of techniques utilized in behavioral control. 

STANDARD III The program shall develop social skills and attitudes to 
enable the prospective teacher to work effectivelywith other school personnel 
in coordinated programs for exceptional children, 

STANDMD XV The program shall develop the ability to Interpret the 
educational program to parents, teachers, administrators and coOTunity groups. 

STAOTARD V The program shall provide opportunities to observe Institutions 
and facilities concerned with the education, health, and welfare of all types of 
eKceptional children. 

STANDARD VI The program shall provide early opportunities for supervised 
laboratory experiences with exceptidnal children as one means of detemining the 
candidate's maturity for work with exceptional children. 

STAOTARD VII The program shall encourage student affiliation with 
appropriate professional groupSp and create an awareness of the referral agencies 
available for^ald to exceptional ehlldren. 

ST^TOAm VIII The progrra shall provide for developing in the prospective 
teacher competence in planning and conducting wide varieties of learning 
experiences for individuals and groups. 



46 



38 



3*5.8 EXCEPTIONAL CHILDREN 



SPECIALIZID STAiroARDS 



The program shall require in-depth study and experience w^^ ^ 
reasonable competence in one or more of the following apeclaliEad areas of ' 
concentration, 

A* Emotionally Disturbed 

STANDARD I The program shall provide the prospective teacher with the 
theoretical bases of counseling and psychotherapy and with depth studies in • 
emotional and social problems* : / : . : . - -^ 

STANDARD II The program shall provide for the development of specific * 
teachlni techniques for the diagnosis and remediation of learning i^toblems 
caused by maldevelopment of personailty as Mniffested by a variety of symptoms 
and problems, such as adjustment reactions of childhood, conduct dls 
neuroses, character disorders and psychoses, - *, 

SMTOAra III The program shall develoFr for the prospectlva teacher an 
awareness of the significant role of parents and the Influence of the total / 
environment of the pupil, - ' 

STANDARD IV The program shall provide the prospective teacher with knowled 
of the results of research in the area of emotional disturbance and closelv 
allied fields. . - - - . ■ ^; 

B, Hearing Impaired 

STANDARD I The program shall assure teacher competencies in management of 
pupils with speech and hearing disorders, including diagnosia and evaluation^ ^ 
therapeutic methods and materials, 

STANDARD II The program shall provide study in audiometry and hearing 
rehabilitation, including studies in hearing problems and testing of hearing, 

STANDAM III The program shall develop competencies in auditory -training 
and speech reading, speech for_^frhe acouatlcally handicapped and in working with 
the deaf. 

STANDARD IV The program shall provide opportunities to observe procedures 
of diagnosis and case management by qualified clinicians. 

STAITOARD V The program sh^ll develop therapeutic skills and judgments and 
provide opportunities to perform therapeutic servlces-^urider supervision. 
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3.5,8 EXCEPTIONAL CHILDREN 



Mentally Retarded - . ~ ' .-'^ 

1^ " - - ^ , - . — _ , •■^^-'^ ^ ' "'^ ~^7r^r. 

~ 171- BTAlTOi^©^'^! Tfie" program shall provide^he 'prospective teabhSr rWith knowledge" 
related to the needs ©f_ the mentally; retarded,, knowledge of programs and * , \ 
procedures for. working with the mentally retarded and prof essional 'laboratory ' 
experiences with mentally retarded children. . . , ^ 

_ ''"v. / ' ^ ^ - 

> STANDARD II .^The program shall include studies and experiences which will »^ 
provide the prospective teacher with knowledge of' the/ following s ^^j, ^ _ ' 

(a) etiology of mental retardation - ^ - 

(b) characteristics of mentally retarded and classification 
and diagnosis , ^ ^ 

(c) social control and adjustment of the mentally- retarded 

(d) information .about the educational^ processes of the" ^ ^ % 
r trainable and educable mentally'^rretarded^^ - 

(e) - interpretation of psychological tests^ \ - ' 

. (f) screening and' selection of -children for^^claes plaement ^ 

(g) curriculum development* methods materlals;-andTspeblal. ^ - 
teaching techniques ' 
' (h) problems related: to Integration of mentally retarded^ r ^ , 
students Into general school organization." . - 

STANDARD 111 The program shall provide both the educable and trainable > 
aspects of mental retardation and allow for emphasis in one of these. 

D. Physically Handicapped 

ST^OTAOT I The program shall:prepara the prospective teacher to provide 
learning environments for children who: are medically defined as physically r 
handicapped who have other health problems | or who have centraT system disorders 
that place them within a definition of chronic conditions. r ^ . . 

STANDARD II The program shall provide -understandings and knowledge of 
the special problems and processes of assessing. physically handicapped and 
shall emphasise the effects that the physical handicap has on the learning = 
processes and the dlagnostle procedures to be used In the teaching role. 



STAOT^D III The program shall provide experiences to develop 
competencies In curriculum development and special methodolgies relative 
to children who may be minimally or multiply handicapped. 




ife-"-'. - ■ • ■ ■ - . • ' : . 

9#>i'.'V ■ . , . 3.5.8 EXCEPTIONAL CHILDREN 

S,<*y;,/ '.: .-j ' ' • ' — ■ . ,^ ^ 

■ . Visually Impaired ; ' ,. •'. ' . ■ .• ' '..r ^ 



1^: 



I^C- ST^ARD I The program shall ^provide study of th^ anatomy and ' 

i^K:. phyaiology of the aya and knowledge of the symptoms and diagnosis of partlar 

vision and total loss of sights . _ ... 



STANDAm ir \The program shall provide knm^ledgi of idcal^^^^^^^ 
and national facilities for serving the visaally- handicappeil and , the blind- ' 
and knowledge of the provisions ayallable for the partially seeing child - 



STAl^ARD III The program shall provide knowledge of coMon pi^^ 
j^j- organization and current facilities for serving partially seeing children^' 

l^- j- • and the principles of preparation, selection and effective use of lapp« 
' instructional materials, ' ' . . ■ - o / 



STANDARD IV The program shall develop, teacher competencies tbrs^^^^ 
problems of adaptation of school environments to meet the heeds of -par tl^^ 
seeing children • . ' . . \ ^, . . 

STANDAW) V The program shall develop teacher compatenct^i^wft^ 
teaching methods applied to the speaiar needS; and capabilities 'of ^partlal^ 
seeing and blind children* and study^ and eKperlence In testing pto^rams and 
their interpretations. - i V ^ ^ '"j- " 

F* Learning Disabilities ' . : ■ . . . : ;\ , . , 



& : ^ ' STAJTOAm I The program shall assure the griduate Wil ha^ 

■ <>f learning theory as well as educational psychology arid "shall jiave^^ . ^ 

^ :^ orientation in psychalogical testing and In diagnoisls and edrreetlori of 

5 . learning disabilities- - . . ■v; ; : / - ?r 



STANDARD II The progrM shall require competence In the areas of 
education of those with learning disabilities such as dyslejd.aV:p^ 
handicaps^ brain injury, minimal brain dysfunctions and? devilopmerita^^ 
aphasia, remediation in basic skills | teaching of readings and curriculum 
development for teaching of students with learning disabilities w 

STANDAHD III The program shall provide for adequate understanding of 
group dynamlcsj Interviewing and counseling and for knowledge of community 
resources* ^ . . 

STANDARD IV The program shall assure that the prospective learning 
disabilities teacher-consultant shall have had adequate experiences 
professionally supervised with pupils, teachers and administratqr^^^ 
serve completely in this area. The practlcum shall be prbparly pi^^ 
and professionally supervised of adeqimte ^au^ration to prepare th^ 
for working in this field. \ = ^ 
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3.5.8 EXCEPTIONAL CHILDREN 



G. Speech Correction 



. ' : ■ STANDARD I The program shall provid. knowledie of" the .study of normal ' 
speech, typical and common speech defects and basic techniques for their 
prevention and corraction, 

STAITOARD II The program shall provide knowledge of the etiology' 
and treatment of the mora severe speech deviations, such as articulation 
atutterlni, voice, organic and symbollzatlon disorders. , 

STANDARD 111 The program shall provide- knowledge of phonetics and 
language development. 

STANDARD IV The program shall provide knowledge of physiological 
psychological and social foundations of speech and hearing disorders including 
anatomy, physiology and function of auditory and speech mechanisms. • 

STANDARD V The program shall provide study in audiometry and speech - 
reading and speech for the acoustically impaired. 

STANDARD VI The program shall provide opportunities to observe 
procedures of diagnosis and case management by qualified correctionists. 

STANDARD VII The program shall develop skills and judgments and 
provide opportunities to perform under' supervision with the equipment 
essential for the conduct of speech correction. 
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• 3,5.9 FOREIGN LANGUAGES, Tha following common standards are 
classical languages* ' . ^ 

STAITOARD I The program shall Include work ±n phonology, 'cor^^ 
grammar and composition^ linguistics (appliad to: the spaclfic language or ' 
applied to foreign languages as a whole) and literature. 

STANDARD II The- program shall prepare the proapectlva teacher to be 
proficient in? 

A, the ability to understand conversation at normal tempos 
lectures and news broadcasts ■ 

B. the ability to talk with a native with a command of vocabulary 
and syntax sufficient to^express his thoughts in conversation 
at normal speed with' reasonably good pronunciation 

G. the ability to read with inttnediato eompraherision prose and 
- verse of average difficulty and mature content ^ 

D, the ability to write a simple "fraa coE^osition'%:/(su^ 

a letter or message) with clarity and. correeth^^ vdiabularyV 
■ idiom and syntax --yv- ; .-^ .• . • 

E. an understanding of the differences betw^an^ 

formss structures of the- foreign language and^ - 
ability to- apply this uMerstanding to modern f 

teaching . • ' ^ , " . / ;■. 

an awareness of language as an'essentlal element of c 
an understanding of the principal ways in which the foreign 
culture differs from our om J flrst--ha 
. . _iiJtt59^y- .roast erple^^ and_anquaintance-^with-^he=geogra^ 
history^ art and social customs of the foreign people 

G. a knowledge of the present-day objectives of foreign language 
teaching as communication^ and an understanding of the 
methods and techniques for attaining these objectives 

H, a knowledge of the use of specialised techniquesV such as 
educational media» the Telatlon of modern foreign language 
study to other areas of the curriculum and the ability to 
evaluate the professional literature of foreign language 
teaching, ^ 
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3.5.9 FO_REIGN_ LANGUAGES 



. ..STMDARD-III Tha^^p Inciuda a study of the llteratureV 

historyj geography and ^^.contemporary clviligations of tha appropriate country > 
or -countries* ^ ■ ■' -■ / "^.-^^ . - ■ 

ST^IDAHD IV ptreparatlon of teachers of classleal languagei will ■ 

follow the precedd:/y. jBtaMarda except that the emphasis will be on appreelatlon 
of the language ana gaining control of its sounds, strueture,-and vocabulary 
rathar-than on cam\^.rsatlonal objectives* ' ■ ^ 
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r = ?»5-10 : HEM^TH t ThSv- following scaiadarda pertain to college programs ; : - 
-prepar-lng haalth- teachers. : - — —r—— ...■.y.^.-.^^.-^.-.:-^.^^-^.^-^-^-^ = v - ;;; ; ; 

STANDARD I The program shall provide knowledge and understanding of - 
the alms and objactives of health education in: the: schools - 

STANDARD. 11 The program shall provide basic knowledge of the biological 
iciences wh i cB prima r 1 ly deal with man and his quest for a quality life* 
Mora specifically Jtnowladge and li^ should be acquired in human 

physiology and anatomy^ basic body chemistry, bacteriology, genetics , and 
ecology, . _ _ 

STANDARD III The program shall provide= basic background studies in the 
bahavioral and social sciences pertinent to the study of health* 

STANDARD IV The program shall provide prospective teachers with a 
communicatlva understanding and awareness of: 

A* personal health and physical fitnaas including basic understanding 
of the body and its vital organs* ^ ,^ 

B, community and environmental health including sanitation and 
pollution* 

C, nutrition including weight control, food fadSj and diet 
supplements* ' • " 

D* emotional and mental health* = 
E, physical, social and emotional health hazards of drugs, . . 

alcohol, and . tobacco, ' : . . ' 

F* the understanding of the physical and emotional aspects of sex,. 

G, communicable diseases (including venereal disease), body 
defenses, and inmunizatlon programs* . 

H, basic understanding of common physical and mental exceptionalities 
and degenerative diseases* 

^ I , „-GO nsumer— heal t^— includ ing^ e lectio n^ f =^heai4:h=^ rod uota^^^nd—^^^- 

profassional seryicesi quackery • and evaluation of advertising. 
J* first aid and emergency care. ; 

K, safety Including outdoor, water, home, industrial and traffic, 

STAOTARD V The program shall provide prospective teachers with 
competency in developing, promoting and implementing a school health 
envlromnent and cooperative relationships with voluntary, community and 
other official health agencies. 
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3.5.11 HEALTH AND PHYSICAL EDUCAtlON . The following sr- ^^rds per tain ."^^ 
to collega progrems preparing health and physical education L 'S in some ; 

arrangement of a\comprehensive program. ^ ^ 

- , ■ . ' ' - ' . • - . • •■„ ' » '• 

^^^^^ ^ TKs program shall provide knoi^ltdge : and undarstanding of ^ ^.^'^V " ; 
the alma and ob j ec tivea of heal th aduca^tloff SnS 
schools • ■ 

. STAiqDARD,II The program shall provide basic knowredge in the eclencee 
with sufficient preparation for understanding the structure and function of 
the human bodyp including an understanding of the prlnciplaa 65 human 
physiology and anatomy^ basic body chemistry, bactsrlology, genetlcsi and/^ 
ecology, . ■ \ 

STANDARD III The program shall provide the basic background studies 
in the behavioral and social sciences pertinent to healfcK^^a^^ 

STANDMD IV The program shall provide understahdlng of skills and the 
capability to lead students in a wide yariety of physical activities sucK,^ a 
fundamental skills and exercises^ gymnastics. Individual and diial sports , 
team sports and games, mass games and activities j rhythms and dancer camping 
and outdoor recreation* 



STANDARD V The program shall provide for knowledge and competencies 
relative to organising, .planning, administering and evaluating a total 
program of physical education. 

STAOTARD VI The program shall provide prospective teachers with a 
communicative understanding and awareness ofi 

A» personal health and physical fitness including basic 

understanding of the body and its; vital organs, 

3. commmilty and environmental health including sanitation 
and pollution. 

C* nutrition In clud^ing weight control, food fads, and diet 

supplements, : ' 

D, emotional and mental health. 

E, physical, social and emotional health hazards of drugs, 
alcohol, and tobacco - 

F, the understanding of the physical and emotional aspects 
of sex. 

G, communicable diseases (Including venereal disease), body 
defenses and immun.i;:at Ion programs.* 

H, basic understanding of common physical and mental 
exceptionalities and degenerative diseases* 

I* consumer health including selection of health products 
and professional se?"vices; quackery; and evaluation of 
advertising* 

J* first aid and emergency care,- 

K, safety including outdoor, water, home^ industrial and traffic. 
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STANDARD VII The progrHm shall provide prospective teachers witli 
conspetency in developingj promoting and implementing a school health 
environment and cooperative relationahlps with voluntary, cotounity and 
other official health agencies* 



3.5,12 HOME ECONQMICS * The following standards pertain to college 
programs preparing home economic teachera. 

STANDARD I The program shall provide basic Information and experiences 
in child development and child carei educating the individual for, family 
living; and the family in the community and cultural setting* 

STANDARD II The program shall provide for understanding in the 
selection^ preservation^ preparationj and utilization of food for the 
nutrition of individuals and families, 

STANDARD III The program shall provide an understanding of sociological 
and psychological factors involved In the selection and buying of clothing 
for the individual and family; with emphasis on wardrobe planning, consumer 
skills, fittings carej basic construction of clothing for all family members^ 
and textiles for the home. 

STANDARD IV The program shall provide understanding of the selection^ 
buytngj and care of the home and its furnishings with emphasis on meeting 
the needs for shelter for the family, 

STANDARD V The program shall provide for knowledge and experience In 
home maiiagament and family economics to achieve Individual and family goals 
at the various stages of the life cycle. 



3,5.13 INDUSTRIAL ARTS , The following standards pertain to college 
i-^rograms preparing teachers of Industrial arts. 

STANDATO I The program shall prepare students tot (a) teach a general 
industrial arta course offering inatruction in the main divisions of 
industrial arts subject matter, and (b) to teach a general unit^type 
laboratory or shop in one of the main divisions of industrial arts subject 
matter* 

STANDAM II The program shall provide for the study of the philosophy, 
principles, and methods of industrial arts in elementary ^ secondary, adult, 
and collegiate schools, * 

STAOTARD III The program shall provide a fundamental knowledge of the 
historical development of technQlogy and its impact on man and society. 

STANDARD IV The program shall insure technical competencies in the 
following: 

A* Draftings learning activities concerned with conmiunicatlng 
ideas or illustrations graphically* 

B, Electricity-electronics I study of technology involved in 
the industrial uses of electrical energy Including the 
theory, applications, and control of electrical energy , 

C, Graphic art ^ learning experiences concerned with the tools, 
materialSj and processes used In the printing industries 
(study of the technical aspects of printing, related 
occupations, management problems, and the consumer-=printing 
industry relationships), 

D, Manufacturing and construction industrlesj studies of tha 
technological achievements concerned with methods and processes 
used in manufacturing articles for mass consumption. These 
studies shall be concerned with the Industry, technologyg and 
products derived from such materials and processes as ceramics, 
crafts, metals, . plastics , teKtlles, and woods, 

E, Power and transportation: study of technology involved In 
harnessing and controlling powers including Its source, 
generation, and transmission, and the use of powered devices 
and vehicles* 
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3*5*13 INDUSTRIAL ARTS 



STANDARD V The program shall provide for the study of industrial 
problems^ including provieions to inake independent invaatigations of the 
origins and avblution of present Industrial conditions* 

STANDARD VI The program shall provide opportunities to design^ constructp 
and test individual projects. 



3,5.14 INSTRUCTIONAL ^ffiDIA , The following standards pertain to 
programs preparing Instructional media specialists. The instructional media 
specialist is concernad with the improvement of the learning processes and 
instruction through the use of appropriata instructional media by teachers 
and pupils. The specialist provides the philosophical and technical 
consultative services to assure more effective use of available media. 

ST^TOARD I The program shall provide studies and experiences which 
will increase the candidate's ability toi ^ 

A. evaluate the learners' instructional media requirements 

B. write measurable behavioral objectives for Intended learhings 

C. Identify learning strategies of pupils, 

ST^^ARD II The program shall assure specialist competencies in 
production techniques, operational techniques 5 organization of programs 
and admlnistratlve^supervisory practices related to instructional media 
services for a school or school system, 

STANDARD III The program shall provide college supervised practice 
experiences in a school media program, 

STAITOARD IV The program shall include studies and experiences in 
group prouesses which develop leadership techniques for working with 
teachersj pupils and administrative^supervlsory personnel, 

STANDARD V The program shall assure increased comprehension of the 
principles of currlculumj and the application of Instructional media 
techniques to the curriculum. 

STANDARD VI The program shall provide studies and experiences that 
develop a knowledge of effective media unique to specific minority groups 
in our pluralistic culture, 

STANDARD VII The, program shall assure completion of supervised school 
experiences in the various roles of a classroom teacher and instructional 
media specialist. 
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3.5.15 SCHOOL LIBRARIAN . The following standarda percaln to collage 
programs for tha preparation of school librarians. 



STMroATO I The program shall provide growth opportunitias to assure 
than candidatas acquire a broad cultural and Intellectual background* 

STANDARD II The program shall provida for learning eKperlencas in: 

A* Analysis of natura and content of instructional inatarlals 

B. Methods of selactlng and evaluating materials through study 
of Individual media as well as through cross-madia study by 
curriculum unit or grade level 

C* Methods of utilization of materials to support curriculum 
and meet student naads 

D* Methods of production of appropriate instructional materials 
Including actual laboratory experience 

E* Processas for the organization and maintenance of matarials 
and equipment, 

STANDARD III The program shall require practlcum experiences in a 
school library* . 

STANDARD IV The program shall provide experiences and understandings 
in the expansion services ^ including extending use of the library, television 
microfilm, and other forms of technology as may become appropriate for school 
library use. 
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3*5,17 HATHmAflCS . The following standards partain to college 
programs preparing mathematics teachers, 

ST^SDARD I The program shall conalder tha sequantlal natura of 
mathematics and shall provide tha prospective teacher an understanding of 
eorae of the aspects of mathematics which his puplla will meat in subsequant 
coursas. 

STANDARD II The program shall davelop the capacity and disposition 
for continued learning In mthamaclcs and shall include studies and 
experiences which are relevant to the school curriculum, e.g. , algebra^ 
geometry* trigonometry^ analytic geometry , calculus ^ probability and 
statistics* 

ST^^TOAHD III The program shall assure knowledge by the prospective 
teacher of curriculum improvement studies in mathematics currently being 
made by various national groups* 

STMDARD IV The program shall provide opportunities to gain insight 
into the Intellectual and philosophical nature o£ Mthematics and knowledge 
of ways to apply the principles of mathematics to other disciplines* e, g* ^ 
logics sciences psychology , economics, 

STANDARD V The program shall relate mathematics through technology 
to eocial conditions and develop for the prospective teacher an understanding 
of the historical relationships of mathematics to the culture in which it 
existed or exists, 

STANDARD VI The program shall develop the ability to selecti adapts 
evaluate, and use strategies and materials for teaching mathematicSj provide 
laboratory experiences in working with pupils of both high and low academic 
abilities and shall develop the ability to teach computational as wall as 
abstract matheTna tics , 

STAin)ARD VII The program shall include a substantial experience in 
the field of computing as it relates to mathematics and to the teaching of 
TOthematics* 

STANDARD VIII The program shall provide substantial experience with 
mathematical model building. 
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3*5,16 >^T-TYPE PROGRAMS . The following standards pertain to 
graduate programs for graduates of collage studies other than education who 
are seeking to qualify for an initial regular teaching certificate. The 
programs may provide teacher education for any of the Instructional areas 
of certification. 

STANDARD I The program shall provide for selection procedures 
lAlch emphasize the scholarly and personality qualifications of the 
candidates, 

STANDARD II The program shall develop the competencies normally 
acquired in undergraduate teacher education programs meeting these 
Standards in the appropriate area of certification. 

STANDARD III The program shall provide individualized scheduling 
appropriate to varied student backgrounds. 

STAiroARD IV The program shall provide content and procedura at a 
level of quality appropriate for college graduates. 

STANDARD V The program shall include appropriate student teaching or 
college^supervised internship eKperiences equivaient to or exceeding those 
normally required in undergraduate programs, 

STATOARD VI The program leading to a master's degree shall develop 
teacher competencies at least equivalent to those anticipated at the 
conclusion of a bachelor's degree program in the field of education. 



3,5.18 fflJSIC t Standards I through VII pertain to college programs 
preparing K^12 taachers for both vocal/choral and instrumental music. Programs 
dlractad toward either vocal/choral or Instrimental specialization (but not 
both) must meet Standards I through V and either Standard VI or VII as 
appropriate, 

STANDARD I The program shall enable the student to acquire a functional 
knowledge of the language and graimnar of muiio, 

STAOTARD II The program shall enable the student to understand the 
common elements of music— rhythmj melody, harDjqnyt timbrej texturep dynamics, 
form—and their interaction, and to employ this understanding in both aural 
and visual analysis. 

STANDARD III The program shall provide for the development of: 

A, Basic conducting skills, score reading^ and rehearsal techniques, 

B, Ability to compose, arrange, and adapt music from a variety of 
sources to meet the needs and ability levels of school performing 
groups and classroom situations, 

C, . Ability to guide creative experiences and improvise in an 

eKtemporaneous performance, 

D, Proficiency on piano, guitar, or other appropriate keyboard or 
fretted instruments sufficiently advanced for demonstration 
and accompaniment, 

E, Advanced ability sufficient to assure accurate and musically 
expressive performance, 

F, Performance in large ensembles and a variety of small ensembles, 

STANDARD IV The program shall provide knowledge and understanding of 
music history and literature with emphasis on the relationship of music to 
other arts and humanities in contemporary and past cultures and the ability 
to place compositions in historical and stylistic perspective, 

STANDARD V The program shall develop a knowledge of a comprehensive 
program of music based upon sound philosophy and an understanding of what 
music to teach and how to teach it at any level* In addition, the program 
shall include prdcedures In organizing a comprehensive music curriculum for 
a school or school system. 
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3,5 as MUSIC 



STANDARD VI The vocal/choral music program shall provide fori 

As Development: of knowledge of and performance ability on 

keyboard and fretted instrutaents sufficient to employ ttese 
Inscruments as teaching tools* 

B* Development of ability to transpose and improvise accompaniments. 

C, Development of basic knowledge of vocal/choral problems and 
stracegies and sufficient vocal skill to assure effective use 
of the voice in demonstrating vocal techniques 

D, Experience in solo and ensemble vocal performance. 

E, Experiences using wind^ strings and percussion instrumentSp which 
develop the knowledge and skills necessary to conduct instrumental 
as wall as choral ensembles, 

F* Laboratory experiences in teaching various vocal/choral types of . 
classes such as choruses and general music* 

STANDARD VII The instrumental music program shall provide fori 

A. Development of knowledge of and performance ability on wind, 

string, and percussion instrmnents sufficient to teach students 
in heterogeneous and homogeneous groups, 

B* Experiences in solo instrumental performance^ as well as In both 
small and large instrumental ensembles. 

C, Experience in using the singing voice as a teaching tool and 
experiences which develop knowledge and skills necessary to 
conduct choral as well as instrumental ensembles, 

D* Laboratory experience in teaching instrumental students----indlvlduaily, 
in small groups, and in larger classes. 
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3.5.19 SCHOOL NURSE . The following standards pertain to collega 
programs preparing the school nurse. Standards applicable to the school 
nurse may or may not require the bachelor's degree depending on individual 
state requirements. The general and professional education requirements 
do not apply in this case as the basic preparation is for nursing . 

STANDARD I The program shall have as a prerequisite that the applicant 
shall be a Registered Nurse licensed to practice professional nursing in 
the state in wnlch the program Is approved. 

STA2IDARD II The program shall provide for studyj experience and the 
development of competencies Ini 

A. Organization and administration of school nursing services 
including health problems, health concern and needs of 
children and youthg responsibilities of the school nurse, 
pupil health appraiaal techniques, and the place of the 
school nurse In the school curriculum 

B. Organizing, directing^ and evaluating basic health examinations 
such as sight tests and auditory tests 

Cp Understanding mental health Including i mental retardation^ 
perceptual handicaps, emotional disorders j health guidance 
and counseling, and learning problems 

D. Family case work including analysis of family health and 
social problemsj interrelationships, types and functions of 
community agencies 

E, The study of man and his environment Including adaption to 
technological, cultural, and social change. 

STANDARD III The program shall provide for field experience in school 
nursing, including a professionally supervised practlcum in a school setting. 
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3,5,20 PHYSICAL EDUCATION . The following standards pertain to college 
programs preparing physicai education teachers, 

STAIsDARD I The program shall provide a knowledge of the alms and 
objectives of physical educaclon in schools, and the competence to provide 
appropriate learning experiences, 

STANDARD II The program shall provide basic knowledge in the sciences 
with sufficient preparation in the biological sciences for understanding the 
structure and function of the human bodys including an understanding of the 
principles of human iDOvement, 

STMJDARD III The program shall provide understanding of skills and 
capabilities to lead students in a wide variety of physical activities such 
as fundamental skills and exercises, gymhastics, Individual and dual sports^ 
team sports and games, mass games and activities, rhythms and dance, camping 
and outdoor recreation. 

-STANDARD IV The program shall provide for knowledge and competencies 
relative to organiEings planning, administering and evaluating a total 
program of physical education* 

The following competencies are illustratlver 

A. relate physical education as a part of the total education 
program 

B. select, purchase, care and maintain facilities, equipment 
and s up pile s^^^- 

C. organi^^e and administer Intramural, recreational and 
interscholastic programs 

D. select and use appropriate evaluative techniques of 
student performance 

E. relate principles* standards and procedures of safety 

F. possess techniques of good public relations in interpreting 
the health and physical education program 

G. organise and administer programs for atypical students 

H. possess knowledge of legal liability and insurance aspects 

I. possess knowledge of first aid and athletic training 
methods and techniques. 
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3*5.21 SCIENCE . The foliowing standards pertain to college programs 
praparlng science teachars. 



It is not necessary that all collages adopt a uniform pattern of 
organiEation for providing the subject matter preparation for the science 
teacher. Soma institutions with a divisional organization may offer a 
curriculum for the preparation of science teachers through a single division, 
OtharSj with a departmental pattern of organlgatlons may offer Individual 
teaching majors through separate science departmental such as physlcSj 
chemistry, biology, etc, I^atever the type of organiEation, the subject 
matter portion of the teacher's preparation should constitute a pattern 
carefully planned in accordance with the following Standards i 

STAITOARD I The program shall require the prospective teacher to 
attain broad minimum competencies in several fields of science and technology 
and high levels of competence In an appropriate teaching specialty. The 
program shall provide for the attainment oft 

A, At least minimum specified levels of competency In the processes 
of science common to the several disciplines* 

B, At least minimum specified levels of competency in the concepts 
and principles in several areas of science* 

C, A specified high level of competence in a specialized field In 
order to be prepared to teach in that field with courses and 
eKperlences chosen for their relevance to the high school 
curriculum. 

STANDARD II The program shall provide teachers with the knowledge and 
experlenca to illustrate the cultural significance of science, to relate 
science through technology to social conditions ^ and to apply the analytical 
methods of science In multldlsclplinary approaches to studying and solving 
societal problems, 

STAJIDARJ) III The program shall provide opportunities for prospective 
teachera to gain insight into the Intellectual and philosophical nature of 
science and mathematics, 

STANDARD IV The program shall develop the capacity and the disposition 
for continued learning in science and in the teaching of science subjects . 

STANDARD V The program shall include work in areas related to the 
subjects to be taught with at least minimal competency in mathematics, 

STANDAnD VI The program shall provide experience that will enable 
the prospective teacher to learn about the nature of learnings conditions 
that help young people learn, and how to maintain a proper learning 
environment * 
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3.5.21 SCIENCE 



teacher to select, adapts evaluate and use strategies and Tnacerlals for 
the teaching of science and mathematics so that teaching=learnlng situations 
for which he is responsible will be consistent with general knowledge about 
teaching and learning and will be appropriate both to the special needs of 
the learners and to the special characteristics of the science disciplines 
or the interdisciplinary problem, 

STANDARD VIII The program shall emphasize the processes used in 
inv^es t ign cing scientific phenomena and those used In communicating the 
findings of such investigations to other science students- and to the general 
public. 

- STANDARD IX The program shall take Into account the recommendations 
for curriculum Iniprovement currencly being made by various national scientific 
groups^ and incorporate, as well, new teaching strategies that research 
demonstiMtes are effective. 

STA.WARD X Programs leading to a comprehensive science certificate shall 
assure knowledge of the basic principles of biology, chemistry^ physics^ and 
earth and space science and provide opportunity for depth of preparation in 
one of these areas. 
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3.5,21 SCIENCE 



SPECIALIZED STANDARDS 



Biology 

STANDARD I The program shall include study and experiencas with 
emphasis on the actual living materials through laboratory and field 
eKperlences which promote Investigations inquiry and exparlmental mathoda, 

STANDARD II The program shall assure knowledge of the significant 
biological phenomena as they appear In micro^organisins, plants and animals, 
and Che relation of these phenomena to the broad areaa of biology, 

STANDARD 111 The program shall develop for the prospective teacher 
toiowledge of the interrelatlonshlo of living organisms with their physical 
and biotic environments* 

STANDARD IV The program shall assur^e knowledge of the characteristics 
of living organisms in terms of malntenancie j regulation 3 behavior 3 
reproductionj geneticSj developments evolution and_ systamatlcs, 

STANDARD V The program shall provide studies and experiences In areas 
which emphasize the relationships with biology , such as chemistry (including 
introduction to organic and bio^chemlstry) , physics ^ paleontology 3 behavior 
and mathematics, 

STANDARD VI The program shall provide opportunities for the prospective 
teacher to deslgHj develop and evaluate effective laboratory activities using 
the special skills and techniques with equlpment3 facilities and speclmans. 

STANDARD VII The program shall assure competency In organizing ^ presenting* 
and evaluating subject matter content In ways which provide for optimal learnings 

C hem is try 

STANDARD JC The program shall provide a systematic and quantitative 
study of fundamental principles of chamlstryj interrelated and illustrated 
with suitable descriptive and historical material. 
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•• ■ . • - . ; 3.5.21 SCIENCE ■ : ,. 

STANDARD II The program shall assure competency in organi?ing, , . ^ 
.-.presenting and evaluating subject matter content in a manner which 
: develops, tha.. understanding by pupils of the appropriate concepts of ' 
•■. ■■chemistry. .■ 

STANDARD III The proiram shall assura. competency In providing - 
meaningful pupil learning experiences in organic. Inorganic, analytical 
and physical chemistry. ' ^ ' 

STANDABD ly The program shall include studies and experiences which 
develop for the prospective teacher basic knowledges in physics, biology 
and mathematics, including a working knowledge of" calculus. ' , " 

, , - shall provide the prospective teacher with the 

laboratory skills necessary to design experiments and develop demons tratlons 
which are, , adjuncts to science methods courses. 

Earth and Space Science . ' . 

STANDARD I The program shall assure preparation in mathematics and the 
basic sciences (biology, chemistry and physics), and ai concehtratlbn in one 
of the earth and space sciences (aBtrohomy, geology, meterdlogy anH/or 
oceanography) with supporting work in the otber three. A major in the broad 
field of the earth and space science is recomnended. 

STANDARD H ' The program shall; prepare the prospective teacher to view 
and present earth science as an interdlsiplinary science involving the study 
of the lithosphere, atmosphere and hydrosphere and their relationship to 
man's environment. 

STANDARD III The program shall place eraphasla on field work, ass 
a mastery of technique in using the local environment as a labotatory in 
addition to laboratory demonstrations, experimentation and resear 

STANDARD IV; The program. shall assure. competency in organizihg, presenting 
and evaluating subject matter content in ways which provide ^'f or o^^^^^^ 
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3.5,21 SCIENCE 



G enfiral S c ienc e ' , 

'STAKDAHD I The program shall assure knowlsdga of the basie principles 
of biology, ehemlstryj physias and earth and space science with c^^ 
study In one of the areas. 1 , - 

STANDARD II The emphasis of the program shall be on breadth rather 
than on depth including interrelationships among the^ sciences and -the ^ ^. .^ 
history and philosophy of-sc±ence, " ~ ,° "T^ ' ~ -.-^ 

: • STANDMD III The program shall Include laboratqry-experlencM^^ ^ _^ ^ 
working with Junior high pupils v Where possible^ -Student teaching should be 
eKperienced In a junior high school. ^ ' / ' . ' . 

STANpAW) IV The program shall assure that the prospective teacher will 
be competent to provide pupil learning .activities: which will^ aid in the 
transition from the generalized science offerings of the elementary school 
to the relatively specialized offerings of the senior Kigh school^^^^^^^ 

- STANDARD V The program shall assure that the prospective teacher will 
be competent in the use of teaching aids and laboratory equipment of all 
science fields which are appropriate for the junior high school level and/or 
the middle school level. 

STANDARD VI The program shall assure a knowledge of the current 
curriculum studies In the various science fields, with emphasis on those 
curricular studies related to the junior high school level. 



Physical Science 



STANDARD I The program shall provide for experiences In chemistry and 
physics In near equal proportions, 

STANDARD II In addition^ the program shall provide for experiences 
in at least three of the following disciplines I astronomyp biology^ 
geology p meteorology p and physical geography g 

STANDAM III The program shall assure^T:hat the student has developed 
a wprklng knowledge of calculus. 

STANDARD IV The program shall provide for laboratory experience in, 
chemistry and physics as well as in one other science area. 
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-V, , -STAMDARD V iHe program shall provide for an understandina of the - '-■ 

-. integration of tha physical sciences and the implications of va^Jjus '^r'' 
sciences for contemporary society. - various 

-■ STANDARD VI The program shall assure competency In orianl^lAc. *4 ' 

and evaluating subject matter content In „ays Shlch p^Jjld:'f°J%>fl^rniX'g. 

Physics 

.tu^Jlf^.^,^ /''^ P"*"" « systematic and quantitative ' 

s'SbL dLvfr^r'"'".' i'?"'"^ ' P**^^'"' interrelated and'^llustra^^d with ■ 
suitable descriptive and historical material. /I 

STANDARD II The program shall emphasize mathematical preparation 
concurrently with. the preparation in ph,yslcs. p«P«acion 

STANDARD III The program shall assure competency In organlzln-g' presenting 

bf .^n ' """" i*^'" ^hich enhances the dKelopment' 

by secondary school pupils of appropriate concepts in physics. aeveiopment 

STANDARD IV The program shall assure the competency of prospective 
teachers to provide pupils learning experiences in basic principles of the 
physics areas of classical, atomic and nuclear physics. • 

■ STANDARD V The program shall include studies and experiences which 
develop^ for the prospective teacher, basic knowledges in biology, chemistry 
and mathematics Including an Introduction to dlf f erentlaLequItLns! 

^1«hn.^^^^J? The prograin shall provide the prospective teacher wlt^ the ^ 
laboratory skills necessary to design^ devalbp, and evaluate effective 
equlSenf "^^^^8 P^<'vldln8 proper maintenance of appropriate v . 
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. . 3.5.22 SpCIM. STUDIES . The following standards pertain to college 
programs preparing social studies teachers. . , 

Jy ; The cu^^ for the preparation of social studies teachers Has as its : r^.: 

general objective the attainment of a broad understanding of human society and 
the environmental and cultural factors which shape and condition human life. - * 
"^Insight -into the complexities of modern society requires knowledge and - under^^^^ 
standing of all the social studies,. 

The social studies program as carried out in the different states usually 
>.fol lows one of two patterns* It may follow the subject^^major pattern^^^ • 
emphasizlrig one or more areas of the social studies, supplmented by work in 
cognate areas. This prepares the student to teach the specified subjects in 
accordance with the limitation of the program completed Or, the program 
imy follow the comprehehsive--maj or pattern, embracing a bromd hasa of so^^^ . . - 

studies Including history^ sociology and cultii^al anthropology ^ goverrmient, 
economics, and geography^ with a CQncentration in one field * ; This, prepares 
the student to teach in any of the social studies offered in the.public school 
curriculum. Currlculums leading to a.eertlficate in a discrete subject : . 

(history, political science, etal) must meet the appropriate section of 
STAKDi^ I and also STAOTARDS II through VII. : 

STMDAHD I The program shall Include educational eKperiences in the m . 

social studies: ... 

A* History i Origin and historical development of various "^f^^ 
cultures throughout the world | interplay of physical, 
economic, political, and social forces in the shaping of 
world civilizationi meaning of the Mierican heritage! and 
the economic political, and social background of contemporary 
American liffe in a world setting. . ^ 

B. Political Science : Nature, of gbveriment in modern society 
as a supplier of essential service, the embodiment of values, 
and the arbiter of interest conflicts principles and practices 
of the national, state and local units of^toerican government 
as compared with other forms of government | and appreciation 
of democracy not only as a form of government, but also as a 
conviction based on moral principles and a philosophy of life* 

C, Economics I Principles and processes underlying current 
problems and practices in various economic systemsi application 
of social controls to e^nomics and. the regulation of economic 
controls by government. 



72 



64 



3,5,22 SOCIAL STUDIES 



D. Sociology and Cultural ^thropology i Dlvarae behavior of 
peoples in different parts ^of the world and the influenca 
of environmental factors on their cultural values | nature 
of great social upheavals now taking place In various parts 
of the world I and major social problems of Merican society 
such as those relating to minority groupSs health and medical 
cares employment and Industrial relations, crime and 
delinquency, \ 

E, Geography i The earth-s natural resources as a limiting 
.and conditioning Influence upon = the. deyelopment of human; - 

culture and as a source of political and economic power' . 
more efficient use of natural resources on a global scale. 

STANDARD II The program shair Include studies which illustrate the/ 
possibilities for Interdlgcipllnary cooperation and reciprocal reinforcement 
among the various social studies, , ' 

STANDAED III The program shall include the structure, key concepts^ 
methodology and generalization in the various social studies, ^ =^ 

STANDARD IV The program shall assure experience with and understanding 
of the approaches and materials of the newisoclal studies curriculum projects, 

STANDARD V The program shall include content andf experiences which 
provide a knowledge and understanding of the contributions and roles of all 
racial, ethnic and religious groups, : : 

STANDAKD VI The program shall provide the proapective social studies 
teacher with experiences in the effective use of multl^medla resources to 
provide a variety of learning experiences geared to various levels of student 
experience— and ability, 

STANDARD VII The program shall assure that the prospective social studle 
teacher has a knowledge of current affairs Including controversial issues and 
has acquired teaching strategies for their effective use in the classroom. 



65 



3»5.23 SPEECH MTS . The following atandards pat^taln to college 
programs preparing speech arts teachers. 

^ ^STANDARD I The program shall provide for competencies In the areas 
of^ speech fundamentals, publle addresSp oral interpretation,^^ 
; simple speech problems. 

STAMDAMi 11 The program shall provide for the development of persona 
proficiency in oral coraaunl cat Ions. 

STANDARD III The program shall include eKperience with dialects and 
other regionalisms regarding their origin^ ; development , and place in ; 
contemporary culture. 
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: - 3^ vocations education . The following standards pair t^^ 

college programs praparlng teachers In occupatiohal areas/ This liicl^^ / ' 

■ % a variety of pM^ V 

provided for under establish this,;aooumlht . : - i^^^^^^^^^ 

. . Teaeher praparacion for many^^ require the - ^ : 

V baccalaureate degrea as a preraqulsita for beginning Co teac In Isuch areas* ^ - = 
, The Basic Princlpl ea and Standards (Pur poaeB and- Objectivism OrginliaClon 
and Administration, and Student Personnel Program)' t^leh are ap^ 
the other teachar education programs are applicable liera , 

• : : : standard I Due to the nature of this program, admission to "the ■ ■ 

. . instruction and to Che program of teacher education arr^slmultane^ : i - 

_ wlir have common requirementa, - Competency^ In-t r v - ^ 

Jield is frequently a prerequisite for admission Into an oct^^ ' : ; 

education program. When the student is admitted Co the :6ecupat^^^ ' : . r; 

education program without appropriate oceupatlonal^^ ; ' " ^ 

; experience J the Institution must arrangiB such vocatloM^ ' \ , 

supervised work experience as part of the pro^^am^ " ' ' v-^^^^^^^^^ - . v 

STANDARD II The general education req^reme^^^ 
studies which Include the humanities ^ mathematics; vnaturir sclencM^ 
sciences J and behavioral sciences and be ^ icquaWt the: learrie^ 

; with the areas of human experience to which ha; has^^ V ; ^ 'v J^- ^^ 

STANDARD III The professional education progtim In occu^atldnal ireas^ 
■shall allow for appropriate raodlf lea tlon from the requirements described In . / 
this document. When a 'vocational teacher Isegins^^ t 
teaching, it is esearicial that his program include college siiper^^ 

during his first year of teaching , V i: ; > ' ; /.v^ ■.; ^ v. . . -.- i"^^ 
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; ; : :3« 6 Programs for Teachers Developing Qualif Icatlons in Aadl clonal 
Teaching Flalda ■ These programs are designed for teachers holding at." - 
least an initial regular teaching eertificate who desire to'develbp ^ 
competencies in a different teaching field, ' , : : . 

STANDA^ 1 The program should be designed to produce cbmpetencleeV 
at least equivalent to those developed by programs approved as meeting 
the standards for basic programs iti the teaching field as outlined above, 

STATOARD II Wien deemed necessary, appropriate laboratory ekperienc 
ishould-ba provided under -the Jurisdiction of the college or university, . 
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Chapter IV 



CURRICULUM PRINCIPLES AND STANDA]^Si ADVMCm PROGR^S \ 

4.1 Program Development^ Planning arid Pat tarns This chapter deals 
with standards for the ^^de variety of programs post^bacdalaureate study. 
Including advanced study for classroom teachers ^ adinlnlstratorsV s^^ 
and ocher educational spaciallsts. In r^ . 
appropriateness and the quality of instruc tion of all courses , both acadeinlc 
and professional, are of concern, .^-y- -y^-yy --^ y.^ 

STANDARD I Responsibility for assuring the quality^ of ; t^^^ 
programs of advanced study in education within an Iristitution should be 
centralizedi vested In a single specif ically, designatad . administrati ■ , 

unit. Although aspects of this responsibility may b 

units or commit teass top responsibility sh^ould^be unified^ specif ics widely 
understood j and generaliy accessible * The assurance of the quality of 
programs is the essential value involved. .: / : . * - 



In consequence, the prdvislons for coraaunicatlonj cooperatloni and 
deliberate coordination should be abundahtly clear in iris tit ut ions bperating 
several programs* Data should be /available to indicate the objectives being 
servedj the unique and cooperative program provisions, and the means of 
program evaluation. Furthermore^ evidence concerriing such evaluat 
be accessible. Those institutions of ferlng both graduate and uhdergr^ 
programs should maintain cons is tency in philosophy, principles^ and dbj active 
upon which teacher education programs are based, . 

The State legal agency is responsible for stimulating the development of 
objectives by all concerned^ for developing legal policies, and for evolving 
and carr^^ng out appropriate procedures for accrediting Inititutipris and 
ceTtlfying—fraachers, The institutions should be resporisible for 
actual programs within the meaning and scope of such objectives and policies, 

STAOTARD II All programs bayond the baccalaureate for educational 
personnel should Include the following coMon development and planning areas: 

A, Program objectives should be stated specifically^ and an 

outline of each program should ba published giving evidence ^^"^ 
of the program-s provision for achieving its objectives. When 
" two or more- related kinds of student objectives are served 
within one broad program, the provisions for achieving each 
should be made ^lear» 
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4.1 PROGF^ DEVELOPMENT 



Both specialisation and advanced study require penat ration : 
beyond that achleyad In general or undergraduate education^;: :V ; . 
Planning should iimka clear the proylslone for assuring : 
schpiarshlp In depth appropriate to th^ announeed l^yel* 
Each program should clearly provide for m an 
appropriate quality of scholarship* , V 

Programs should proyide' sufficient breadths of ^coyerage.^^^ 
enable the student to develop supporting and rela^^ 
competencies and insights In addition to a major emphasis , 

Each advanced Btudy and specialization program should^^^^ 
supported by adequate resources of staff/ equipme^ts^speclal 
facilities^ library^ and general instltutiorial backing to 
provide maKlmum quality in each program, . V 

Curriculums designed for the development of initial competence; 
in teaching or in an area of educational spaciallEatipn: should ^ 
include a program of colleger-supervised practical experience 
in the functions for which the; studTOt is being prepared. This 
program should be designed both to develop! competence and to 
serve as a basis for evaluating the student's performance 
and for recommending him for appropriate certification and/or 
a master's degree. Adequate time for both on*-campus and 
off-campus experiences should be provided to meet these 
objectives, - 



Each program should have sufficient flexibility to permit 
adaptation to the individual backgrounda and objectives 
of the students, . . 

Institutions should be responsible to the State certification 
agency for evaluating and recommending their graduate 
students- with reference to their special competencies in 
terms of specific program objectives. 



78 



4,1 PROGRAM DEVELQgMENT 



' STANDA^ III The application of operating controls should be au^^ 
guarantee the integrity of each program and should Includai 

An advisory system for advanced study prpgramsw^ ■ 

(1) reflacts attantlon to Individual student 

(2) utilizes all instructional resources, and (3) recognises 
the rapid growth of knowledge 

Selective admission and retention procedures to maintain a i 
quality of students in each program appropriate to its 

"Objectives' ' • • ■ • . - ' ' - - " • ■ ' V ' • ■' ■ " 



C* Student evaluacion and degree requirements euppdrtlhg the 
; •• admission and selective retention procedures in harmohy . 
with program objectives and over and above general / 
institutional requirements # . ' - 

D. Program evaluatiot^rocedures assuring continued prof 
appraisal and Improvement, ;^ r 

1* —Residence requirements academically appropriate to the V 
objectives of the programs in which they apply ^ : 

Internal provisions giving evlderice of harmony between 
objectives and prerequisites^ to the effect tl^^ 
prerequisites and program provisions tdgether shall form 
a consistent and Interrelated whole. ' 
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^ • 2 Advance Prograios for Teachers Holding Initial Regular Certificates . 
These are raaatery programs in their teaching fields for persons^lrea^ly holding 
initial regular elementary, iecondary, or ungraded subject certificates, 

ST^^QATO I Admission to such programs should be open to persons 
who already hold the initial regular teaching certificate in the teaching 
field. The emphasis, in both content and rigor, should be on advanced 
study* 

STAKDAHD II Content should proyide for breadth in the field, for 
the datailed study of one or more specialized aspects of the field, and 
for access to new research and developments. This applie¥ t 
subject fleldSs and/or professional education* 

STANDARD III Learning procedures should be appropriate to the 
competence of the students and Co their growing orientation to the 
area of specialisation. . 
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SPECIFIC PR OGRAMS FOR SUPERVISORY AND ADMINISTRATIVE SPRrTAT^T^ATTn^g 
These advanced college programs should include provision for preparing supervisors 
of Instructloni principals, and school superintendents. 

4.3.1 SUPERVISORS. The following standards pertain to advanced college 
programs for the preparation of supervisors. 

STANDARD I The program shall have well-defined criteria for admission 
which shall include adequate and appropriate professional experiences in 
the schools. 



STANDARD II The program shall provide for Increased understanding of 
Che crucial and dynamic role of the school in our culture and knowledge and 
skills needed to focus the resources of the school on recognized social 



concerns. 



- STANDARD III The program shall provide an advanced level of preparation 
with eiTiphasis on recent research and new developments in the area to ha 
supervised, . - 

STANDARD IV The program shall develop competence in understanding 
principles and practices In curriculum development and interpreting this 
developiTient to others. 

STAITOARD V The program shall provide competence in understanding 
learning theory and in applying such theory to the Improvement of teaching. 

STANDARD VI The program shall develop competence in school supewislon, 
with emphasis on the individual and group processes . 

STATOAED VII The program shall be designed to facilitate the acquisition 
of those competencies deemed essential for effective^ supervision and shall 
Include supervised experieWe^^ opportunity toi 

A, observe how supervisors discharge supervisory duties.' 

B, gain ^wnowledge of essentials In successful school 
supervision. ' 

C, acquire theoretical understandings of successful school 
supervisory practices. 

D, learn about school organlEation and essentials of 
coordination of various aspects of the school program, 

E, acquire supervisory competence through practice carefully 
assessed by . administrative or supervisory personnel. 
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4,3.2 SCHOOL PRINCIPALS . The following standarda pertain to advanced 
collage programs preparing school principals, 

STAJroAM 1 The program shall have well-defined criteria for admission 
t^rtilch shall Include adequate and appropriate professional eKperlences in 
the schools. , 

STANDARD II The program shall assure that a graduate should have 



A* toiowledge of a broad range of learning experlencea and an 

understanding of : the interrelationships involved* ~ 

B. administrative and supervisory knowledge and skills* 

C. knowledge and skills related to group dynamics and curricular 
improvements. 

D. understanding of the particular rightSj responsibllitiee and 
ethics inherent in professional service. 

E* . knowledge and skills related to school-community relations. 
F, ability to conceptualise the interreiationship of the, 

various disciplines. 
G* a knowledge of school Iw* 

H, competence in research and development with specific 
application to school programs and administration. 

STANDARD III The, program shall be flexible enough to allow for 
individualized programs of study and experience which are most appropriate 
for the preparaulon of each candidate, 

STAND^D IV The program shall provide for supervised off--campus practicum 
which aids in integrating thaory and effective school practices, 

STAND AM V The prog;ram shall b^ designed to us e_ sel ection^ retention 

and final evaluation procedures which identify candidates possessing the 
qualities of leadership, sensitivity , scholarship , Intelligent human 
relations and insights necessary for effective selection of supportive 
personnel. 

_ _ / _ 

STANDARD VI The program shall provide for increased comprehension of 

learning theory and competence in applying such theory to the evaluation and 

Improvement of learning and teaching. 

STANDAKD VII The program shall provide for increased understanding of 
the crucial and dynamic role of the school in our culture and knowledge and 
skills needed to focus the resources of the school on recognized social 
concerns. 
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^.3.3 SCHOOL SUPERINTENDENTS . The following standards pertain to 
advanced college programs for the preparation of school superintendents. In 
view of the scope and depth of advanced study required to meet these standards, 
a. two-year training program is supported, 

STANDARD I The program shall have well-def iried'^criteria for admission 
which shall include ^adequate and appropriate professional experiences in the 
schools. 



STANDARD II The program shall be designed to assure competence in 
administx^ation of /educational programs, administration of funds and facilities, 
personnel administration, and continuing staff development. 

STANDARD III' The program shall assure development of competence in such - 
administrative processes as: discovering, diagnosiag, goal setting, planning, ^ 
decision making, establishing priorities, organizing, delegating, communicating, 
arci evaluating. 

STANDARD IV The program shall provide for increased understanding of 
crucial and dynamic role of the school in our culture and knowledge and skills- 
needed to focus the resources of the school on recognized social -concerns. 

STANDARD V The program shall be based on selection, retention, and final 
evaluation procedures which will assure candidates who possess qualities of 
leadership, sensitivity, and scholarship, along with intelligent human 
relations, skills and insights necessary for effective selection and continuing 
development of all school personnel. 



STANDARD VI The program shall include studies, experiences, '"^pd activities 
which increase a candidate* s comprehension, knowledge, and competeriey^in 
relation to the following: 

A. the learner and the learning process 

B. curriculum development 

C. school organization and operation 

D. supervision of professional and non-professional personnel 

E. school board relationships, school law, professional 
personnel responsibilities, negotiations, school finance, 
and public relations 

F. relevant concepts from the social and behavioral sciences 

G. performance and interpretation of research and development 

with specific applications to school programs and administration 

H. dealing with school-community needs 
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4,4 SPECIFIC PROGR^S FOR SERVICE SPECIALIZATIONS , These advanced 
college prograins should include programs for preparing guidance counselors. 
Instructional media speciallstas school psychologists , school social workers, 
and other educational specialists - 

4.4.1 GUIDMCE COimSELORS , The following standards pertain to advanced 
college programs preparing guidance counselors. 

STANDARD I The program shall evidence that careful screening is employed 
to assure that only persons of integrity, having the potential for developing 
effective relatloo^hlps with youth, teachers, administrators, and parents are 
accepted as candidateSs > 

STANDARD II The program shall assure understfmdlng of the philosophy, 
.organisation, and professional activities related to the practice of school 
counseling, 

STANDARD III The program shall assure that the prospective school counselor 
has had adequate and appropriate full-time background experiences with pupils 
and teachers, 

STANDARD IV The program shall provide an understanding of the individual, 
including the dynamics of huinan behavior** 

STANDARD V The program shall extend the student ^s understanding of basic 
educational philosophies and school curriculum patterns, 

STANDARD VI The program shall assure understmnding of societal forces and 
cultural changes with particular reference to socio-economic, ethnic, and 
racial groups. 

STAOTARD VII The program shall provide for competence In the following 
areas! 

At psychological and educational assessment 

B, counseling 

C, group processes 

D, personal, social, educational, and vocational development 
and career planning 

E, administration of couni^eling programs, including faculty 
and public relations 

F, performance, interpretation, and utlllEatlon of educational 
research 
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4«4.1 QUIDAKCE COUNSELORS , -■ 

STANDARD VIII Tha program shall provide superviead laboratory and practlcum 
experiences to give the prospective guidance counselor the opportunity toi 

practice guidance and counseling methods and techniques 
observe how the duties of a guidance counselor are 
discharged 

discharge the duties of a guidance counselor 

STA2TOARD IX The program shall provide separate and distinct experiences 
for preparation of elementary and secondary counselors. Wiile soma areas of' 
preparatlpn may be commons a single course will not establish a separate and 
distlncc program, ^ The implementation .of Standards I, III^ and VIII muat 
recognize grade level dlfferencea. 



A. 
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4,4*2 SCHOOL PSYCHOLOGISTS . The following standards pertain to advanced 
college programs preparing school psychologists, 

STANDMD X The program should assure understanding of the psychology of 
learning and the learning disabilities of all pupils* 

STANDARD II The program should provide a comprehensive ^derstandlng of 
personality development and the dynamics of human behavior* 

STATTOAHD III The program should provide studies and experiehces which 
develop competencies in psychological asaessmentp individual and group 
prescriptive procedures 5 reporting and counse lings ^^id consultation and 
guidance* 

STANDARD IV The program should provide studies and eKperiences in both 
the performance and InterpretatlDn of research and the application of research 
to educational adjustnient* 

STANDARD V The program should provide a comprehensiva understanding of 
the roles and functions of other pupil personnel service workers and should 
develop integrated concepts from such related disciplines as cultural anthropology 
sociology J the humanities , economics and medicine* 

STANDARD VI Tha^"^ pro gram should assure a comprehensive understanding of 
the organisations . adp^lnlstratlon and operation of public schoolsi the various 
major roles of the personnel employed in public schoolsi and appropriate 
taiowledga of curriculum development at all grade levels* 

STANDARD VII The program should provide a supervised internship in a 
school situation. Additional experiences inay be provided in clinics, hospitals, 
and other institutions for children* 
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4,4.3 SCHOOL SOCm WOR]^RS > The following standards pertain to 
advanced programs preparing school social workers* 



BTM^ABL 1 The program shall provide for a comprehension of the role 
and function of the school social worker and of the interrelationships 
between this position and (a) other professional school personnel and 
(b) community organizations and agencies* 

STANDAHD II The program shall provide appropriate eKperiences in 
the following! 

A, psychological assessment 

B, counseling and consultation 
C* social case work 

D, family problems 

E, staff cooperation and communication 

F, community resources and social work agencies 

STANDARD III The program shall provide increased understanding of 
education as an institution and its relation to the community, advanced 
understanding of current developments in the field ofknowledge affecting 
the school currlculumj curriculum developments educational supervisions 
knowledge of school law and legal provisions pertaining to child welfare. 

STANDARD^IV The program shall provide for ln«depth studies of child 
growth and development and Increased understandings of principles and 
developments conc^erning the learner and the learning process. 

STANDARD V The program shall provide for an orientation to the cause 
and effects of stress ^ disability 5 disease^ and deprivation on human behavior 
and deva^lopraent aspecially in those children whose learning Is affeated by 
physicals neurologlcals Intellectual, emotional disturbances or retardation. 

STMDAM) VI The program shall provide for an advanced comprehension 
and sensitivity to the dynamics and Interrelatedness of the school, the homep 
and the individual child, 

STAHDARP VII The program shall provide supervised practlcum experiences 
with opportunities for the student toi 

A, gain knowledge of the essentials In conducting a successful 

school social work program 
B« learn Important aspects of relationships with parents anc 

of the school organlaation 
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4.4.3 SCHOOL SOCIAL WORKERS . 

C. observe how school social workers discharge their duties 
Da evaluate his competencies as an effective school social 
worker through carefully assessed practlca 

STANDARD VIII The program shall provide experience in both the performance 
and the interpretation of research, with specific application to coinnunlty, 
family^ and pupil problems confronting the school social worker. ' 
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4.4.4 ? jogMn "^ or Other EducatlQnal Specialists . The followirig 
standards pertain tc '^ollaga programs preparing other educational specialists, 

STANDARD I T le program shall provide increased familiarity with 
the major devaloprr uits in the fields of knowledge concerned , 

STANDARD II Jhe program shall insure increased comprehension of 
principles and deve '.opments concerning the learner and the learning process , 
with specific applicntion to the speciality involved. 

STANDARD III The program shall promote increased sensitivity to 
developments af fectin^: the role of the school In our culture. 

STANDARD IV The program shall provide studies and eKperlences to ♦foster 
the understanding of curriculum developmentj supervisionj and school 
administration with particular reference to the speciality Involved, 

STAOTARD V The program shall assure that the stud, t acquires a 
comprehansion of the principles and developments affecting the specialty 
and a competence in the professional discharge of the responsibilities 
including such aspects as ^ . < 

A» role and concepts 

B. special techniques 

C. organisation and administration 

D. cooperative relationships. 

STANDARD VI The program shall provide supervised laboratory eKperlences 
which provide opportunities fori 

A, observing how the duties of such specialists are discharged 

B. gaining knowledge of the essentials in successful^ promotion 
of the particular specialization under consideration 

C* acquiring theoretical understanding of successful practices 
in the specialisation under study 

D, learning important aspects of the school program related to 
the particular speciallEatlon 

". 

E. acquiring the requisite competencies through carefully assessed 
practice. . 
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4.4.4.1 READING SPECIALISTS . The following standards partaln to 
advanced collaga programs for the preparation of reading speciallsta. 

StMDAm I The preparation program shall have a planned saquencap 
but with suf f Iciant fleKibillty to allow for differences in the educational 
background and exparienca of the candidate. 

STATOAED XI The program shall axtand the candldata's understanding 
of the nature of the learner and the learning process with specific 
application to reading. ^ 

STANDARD III The program shall extend and deepen the candidate's ability 
to work effectively with children and youth in developing reading skills and 
in diagnosing and correcting reading disabilities, 

- STANDARD IV The program shall provide a suparviaed praGtlcum with 
children and youth in davelopmental and remedial reading instruction. 

STAM)ARD V The program shall increase the candidate's knowledge of 
the techniques and materials used in reading instruction, 

STMTOARD VI The program shall develop the candidate's concept of the 
reading specialist's role in staff reiationships and the total school 
organization, 

STANDARD VII The program shall develop the candidate's sensitivity to 
the causes of reading problems in handicapped and disadvantagad children. 
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Chapter V 



INNOVATIVE AND EXPERIMENTAJ. PROGRi^S 



The Standard; contained in this Chapter have been prepared to emphaslEa 
the Importance whirh the National AsiiQciation of State Directurs of Teacher 
Education and Certifi tcation places on the continuous development of new 
programs for the preparatio i of school personnel. The Association unequivocal 
supports the position that Innovative and experimental programs of teacher 
education must be encouraged* However^ it does not support the idea that 
Innovative and experimental programs that are illconceivedj poorly designed^ 
weakly administered ^ or grossly lacking in evaluative criteria should receive 
the approval of any state education agency. Consequently 5 the Standards which 
follow have been designed to create an awareness on the parts of both the 
program developers and the accrediting agencies of the concerns which must be 
considered in the conception, approvals and implementation of innovative and 
experimental programs, 

Typ es o f _Py_o_iyams . All types of programs may be considered under 
the rubric of "Innovative and eKperlmental programs Some examples arei 

5,1,1 New Approachea , Programs designed to develop new approaches , 
new arrangements, and/or new contexts for the preparation of school personnel, 

5,1*2 New Posl Linns . Progrnms designed to prepare school personnel 
for new types of positions that are emerging on the education scene * 

5,1,3 Special Needs , Programs designed to meet the special needs 
of particular segments of our society such asi 



A. 


Urban education 


B, 


Correctional education 




Bilingual education 


D* 


Education of socio-=ecpnoniically disadvantaged, rural 




and urban 


E, 


Minority group education 


F, 


Adult education 



5,1.4 Specific Currlcular Areas , Programs designed for specific 
curricular areasj for which recognized standards have not been developed 
such as: 

=5 = ^ ^ ' 

A. Career education 

B. En^'ironmental education 
C* & Drug abuse education 

D, Aerospace education 
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5.2 Standards ♦ 



STANDAW5 I Juatlflcatlon , A clear statement justifying the request for 
the approval of an exparimantal or innovative program shall be provided and it 
shall include the assumptions » rationale and objectives on which the proposed 
program is based, 

STANDARD II Object Ives t Each program should be built upon a clear-cut 
statement of the purpose and objectives of teaching in this area of the public 
achool curriculum^ and a wall--f ormulated statement of the nature of the public 
school program that is needad to accomplish these objectives* These statements 
should be prepared cooperatively by the agencies concerned with teacher educatloni 
should be based on analyses of current practices and trmds in this field of the 
public school curriculum, and should be available in writing* 

Standard hi Co mpa t enc l e a * Each program should include a clearly 
formulated statement of the competencies needed by teachers in this area of the 
public school curri-culum* These compatencias should include the attitudes^ 
knowladges, understandingSs and skills that a^^e required^ and the degree of 
expertise nacassary for a beginning teacher. This statement of competencies 
should be available in writings and should be based upon the statement developed 
in the preceding Standards regarding the objectives and program of the public 
school* 

STANDARD IV Organization * The administrative structure of the prugram 
shall be such that responsibility for the program is vested in the preparing 
institution. Institutions which accept responsibility for the education of 
teachers should establish and designate the apprppriaLe division > school, collegej 
or department within the institution to act within the framework of general 
institutional policies on all matters relating to such experimental programs, 

STANDARD V Process * The experimental program must include a description 
of the process by which the personnel will be preparedj provision for keeping 
records of the students* progress in the program, and arrangements for 
systematic review of the process at stated intervals by both institution and 
the state education agency* 

STANDARD VI Resources * The program should be supported by sufficient 
and appropriate human and physical resources which are clearly identified. 
The continuing availability of such resources should be assured for the 
duration of the programs 

Any resources not under the control of the teacher education institution 
should be outlined and further confirmed by the controlling agency. 
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5 » 2 Standards. 



. STANDAM VII Timetable , The Innovative-experimental program must 
include a timetaba i which sets forth the starting and Cerrainal dates. This 
should Includei 

A* Tli^ sequence of activities that will occur* . 
B* The anticipated schedule of evaluative check points, 
C, The identification, of competencies or other changes at 
selected intervals in the program. 

The timetable must give the approximate dates on which periodic program 
reporcs are to be submitted to the appropriate institutional officials and . 
to the state aducatlon ag'^ncy, 

STANPARD VIII Evaluation , The experimmtal program shall have continuing 
evaluation with definite provisions for performance criteria and follow-ups at 
specific intervals during the timetable for the project. The evaluation plan 
must include definition and specification of the kinds of evidence that will 
be gathered and reported* Evaluation should provide Informatipn: to identify 
areas in the programs that need strengthening and to suggest new directions for 
program development. 
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APPENDIX 



NATIONAL ASSOCIATION OF STATE DIRECTORS 
OF TEACIffiR EDUCATION AND CERTIFICATION 

RECOmENDEP PROCEDURES FOR THE DEVELOFMENT OF STATE LISTS 

of 

Teacher EducatlQn Programs Approved 
As Meeting NASDTKC Standards 
For Purpose of Interstate Certification 



For purposes of Interstate certifications it la agreed to develop state 
lists of college programs that essentially meet the standards set forth in 
USOE Circular No, 351, Standards for State Apr uoval of Teacher Education , 
1971 Revision. This document will be referred to in these procedures as the ' 
Standards * The following procedures will be usedi 

1* Criteria , Decisions to list each program as approved should be 
made in terms of the criteria stated in the Standards , States 
having other criteria for college accreditation or program approval 
may wish to continue to use those. In such cases, existing gulde^ 
lines or standards should be compared with the Standards , and a 
supplementary checklist developed to include the additional criteria 
unique to the S tandards * 

2, In s 1 1 1 u t lo na 1 S e 1 f - An al ys i s^ , As a part of the process of evaluation^ 
the institution will analyge its own programs and determine whether 
the provisions of the Standard^ are met, NASDTEC analysis sheets 
may be used for this purpose. If the institution has already made 

a self ^analysis report to the state based upon other state=-approved 
standards 5 a supplementary statement should be requested regarding 
any provisions of the Standards not already covered in other state 
reports, 

3, Visiting Teams , For purposes of interstate certif icationj a 
currriculum may be Included on the list of programs approved as 
meeting the Standards only on the basis of an on-site visit to 

the Institution by a visiting team representing the State department 
of Education, 

, The visiting team may include personnel from the state education 
agency, from colleges and universities which prepare teachers 
(including teacher education students) and from- elementary and 
secondary schools. The team should be as broadly representative 
of the educatloui^l community as possible. 
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Thi \risitirR team shall review the institution's self--analysis , 
make its r. analysis * and submit a report to the state 
educati^^n agency or to a review committee established by the 
state ed .cation agency, regarding the status of the institution's 
teacher uucation programs in terms of the application of the 
S tandard a , 

The state education agency shall make the final daclsiort 'as to 
institutiors and programs which are included on the list of 
those meeting the Standards to a satisfactory degree for 
purposes of Inclusion on the list of approved programs for the 
NASDTEC CerLlf ication Reciprocity System. 

Recommendations for Interstate Certif lcatlon > The list of 
approved programs Cor purposes c^f the NASDTEC Certification 
Reciprocity Systein shall be published annually and shall include 
at this time only the teaching majors leading to initial regular 
certification listed in Chapter III of the Standards for which 
specific guidelines have been developed. The list shall indicate 
whether the institution is regionally accredited, accredited by 
NCATE, and whether the specific programs have satisfactorily met 
irhe Standards , NASDTEC report forms should be used for ease 
in interpretation and use* 

NASDTEC Standards Review Committee . A Standards Review Committee 
of the National Association of State Directors of Teacher Education 
and Certification shall have the functions of registering all 
submitted state listSp providing advisory interpretations of the 
text of the Standards ^ determining the equivalency of state-developed 
standards to these Standards for Inclusion in the NASDTEC 
Certification Reciprocity System^ proposing the application of 
these procedures to other areas of teacher education, arranging for 
pariodic reviews, modif ication^ , and reissuances of the Standards , 
and keeping NASDTEC members Informed of new developments in subject 
matter fields as they relate to guidelines for programs. It is 
anticipated that formal review and revision of the Standards will 
be an on-going process and that a new edition will be published 
at least once every five years. 

The Standards Review Committee shall consist of six members of 
NASDTEC selected by the executive committee for overlapping 
three-year terms. The committee shall meet at least once a year . 
and submit reports to NASDTEC annual meetings, along with any 
recommendat ions for changes in standards or procedures which/ must 
be voted upon by the membership of NASDTEC, 
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